AYSCOUGHFEE HALL SCHOOL

PSHE (PERSONAL, SOCIAL, HEALTH EDUCATION) POLICY
Including Relationship and Health Education Statutory from September 2020,
and our Position on Sex Education

Intent
At Ayscoughfee Hall School we believe that PSHE is a vital part of children's education if the

children are to grow up confident, happy and safe. We have carefully considered the scheme
of work chosen to ensure that it links with and supports our ethos and vision at Ayscoughfee
Hall School. The Jigsaw PSHE programme celebrates differences, raises aspirations and
develops our pupils’ resilience to change. PSHE explicitly teaches this content as well as
threading this intent throughout all PSHE lessons. Our PSHE curriculum ensures we:

‘foster pupil wellbeing and develop resilience and character that we know are fundamental to
pupils being happy, successful and productive members of society... (as well as developing)
personal attributes including kindness, integrity, generosity and honesty.’

(RHSE Statutory Guidance, DFE 2019)

By delivering the Jigsaw scheme of work we know that our pupils are equipped with the life
skills needed to not only navigate but flourish in our modern world.

An amendment to the Children's and Social Work Act 2017 made Relationship and Health
Education statutory subjects from September 2020. Our scheme of work ensures all
statutory duties are fulfilled, and we are delivering this new statutory content through our
established PSHE curriculum.

Our PSHE policy and programme is informed by:

e Keeping Children Safe in Education September 2023 (statutory guidance)

e Behaviour and Discipline in Schools February 2014

e The Equality Act 2010

e SEND Code of Practice: 0 to 25 September 2014

e Alternative Provision (Statutory Guidance)

¢ Mental Health and Behaviour in Schools (2018)

e Preventing and Tackling Bullying (2017)

e Sexual Violence and Sexual Harassment Between Children in Schools (2021)
e The Equality and Human Rights Commission Advice and Guidance

e Promoting Fundamental British Values as part of SMSC in Schools (2014)

e SMSC Requirements for Independent Schools. (Independent Schools Standards 2019)
e Working Together to Safeguard Children (December 2023)



What do we teach and who teaches it?

Whole-school approach

At Ayscoughfee Hall School we use the Jigsaw PSHE scheme of work from EYFS to Year 6
as the basis for our curriculum. Jigsaw brings together PHSE education, emotional literacy,
social skills and spiritual development in a comprehensive scheme of learning.

Jigsaw PSHE will support the development of the skills, attitudes, values and behaviours,
which enable pupils to:

e Have a sense of purpose

¢ Value self and others

o Form relationships

e Make and act on informed decisions

¢ Communicate effectively

o Work with others

o Respond to challenge

e Be an active partner in their own learning

o Be active citizens within the local community
o Explore issues related to living in a democratic society
o Become healthy and fulfilled individuals

Jigsaw Content:

Autumn 1: Being Me in My World Includes understanding my
place in the class, school
and global community as
well as devising Learning
Charters.

Autumn 2: Celebrating Difference Includes anti-bullying (cyber
and homophobic included)
and diversity work.

Spring 1: Dreams and Goals Includes goal-setting,
aspirations, who do | want to
become and what would |
like to do for work and to
contribute to society.

Spring 2: Health Me Includes drugs and alcohol
education, self-esteem and
confidence as well as
healthy lifestyle choices,
sleep, nutrition, rest and
exercise.

Summer 1: Relationships Includes understanding
friendship, family and other
relationships, conflict
resolution and
communication skills,
bereavement and loss.

Summer 2: Changing Me Includes Relationships and
Sex Education in the context
of coping positively with
change.




Jigsaw is designed as a whole school approach, with all year groups working on the same
theme (Puzzle) at the same time. There are six Puzzles in Jigsaw that are designed to
progress in sequence from September to July. Each puzzle comprises of lessons which work
towards an end product.

PSHE is taught by class teachers to their own class. When external contributors from the
community come in to complement the programme, teachers will still be present, and remain
responsible for the delivery of the PHSE programme.

The Learning Environment
Establishing a safe, open and positive environment is vital. To enable this, it is important that
‘ground rules’ are agreed and owned at the beginning of the year and are reinforced in every
Piece — by using the Jigsaw Charter:

o We take turns to speak

o We use kind and positive words

o We listen to each other

o We have the right to pass

o We only use names when giving compliments or when being positive
o We respect each other’s privacy (confidentiality)

The Jigsaw Charter is displayed in each classroom. Additionally, each class has a ‘Worry
Box’ which is regularly checked by staff. Pupils know that they can share anything they want
to privately in this box.

Differentiation/SEND

Jigsaw is written as a universal core curriculum provision for all children. Teachers will need,
as always, to tailor each Piece to meet the needs of the children in their classes. To support
this differentiation, many Jigsaw Pieces suggest creative learning activities that allow
children to choose the media with which they work and give them the scope to work to their
full potential. It is vital that Relationships and Health education is ‘accessible for all pupils’
(DFE Guidance) and teachers will ensure content and teaching is tailored to meet the
specific needs of pupils at different developmental stages in consultation with their parents.

Safeguarding

Teaching staff need to be aware that sometimes disclosures may be made during these
sessions; in which case, safeguarding procedures must be followed immediately. Sometimes
it is clear that certain children may need time to talk one-to-one after the circle closes. It is
important to allow the time and appropriate staffing for this to happen. If disclosures occur,
the Safeguarding Policy is followed.

When teaching sensitive issues such as bereavement, teachers will prepare any children
they think might be affected by the content of the lesson in advance, and decide whether it is

appropriate for them to be in the lesson.

Assessment and Monitoring

Children’s learning and understanding in PSHE is assessed by their class teacher using a
range of methods including observation, discussion and written work. Children may also be
asked to assess their own development and understanding at the end of a unit, dependent
upon age and ability.

PSHE is monitored and evaluated by the Subject Leader, Mrs Jeffries. The Subject Leader
will monitor delivery of the programme through the school’s agreed processes for subject
monitoring which includes pupil discussion and planning and book scrutiny as well as lesson
observations. CPD will be provided as needed and time is given in staff meetings to discuss
PSHE teaching as and when required.



Relationship and Health Education and Sex Education

‘The Relationships Education, Relationships and Sex Education and Health Education
(England) Regulations 2019, made under sections 34 and 35 of the Children and Social
Work Act 2017, make Relationships Education compulsory for all pupils receiving primary
education. They also make Health Education compulsory in all schools except independent
schools. Personal, Social and Health Education and Economic Education continues to be
compulsory in independent schools. (DFE Guidance).

Statutory Content
The statutory content delivered through the Jigsaw Scheme consists of:

Relationship Education
This is about the child’s relationships in the context of their family, and how to build positive
friendships with their friends.

¢ Families and people who care for me

e Caring friendships

e Respectful relationships

e Online relationships

e Being safe

It is important to note that whilst the Relationships unit covers most of the statutory
Relationships Education, some of the outcomes are also taught elsewhere, e.g. the
Celebrating Difference unit helps children appreciate that there are many types of family
composition and that each is important to the children involved. This may be reinforced
through a picture book used as part of an English lesson for example. This holistic approach
ensures the learning is reinforced through the year and across the curriculum.

Physical Health and Mental Wellbeing (Health Education)
The focus for teaching of health education is on equipping children with the knowledge to be
physically and mentally healthy and understanding that mental wellbeing is a normal part of
daily life. This will cover:

o Mental wellbeing

¢ Internet safety and harms

e Physical health and fitness

e Healthy eating

e Drugs, alcohol and tobacco

e Health and prevention

e Basic first aid

e Changing adolescent body (including menstruation in time for pupils to be prepared)

This statutory content is taught through the Jigsaw puzzles.

Puberty Education

At Ayscoughfee Hall School, puberty is taught as a statutory requirement of Health
Education and covered by the ‘Changing Me’ unit. Puberty is covered from Year 4 upwards,
and a letter is sent out to parents before the delivery of these lessons.

Sex Education

The DfE Guidance 2019 (p.23) recommends that all primary schools ‘have a sex education
programme tailored to the age and the physical and emotional maturity of the pupils.
However, ‘Sex Education is not compulsory in primary schools’. (p. 23)



Schools are to determine the content of sex education at primary school. Sex education
‘should ensure that both boys and girls are prepared for the changes that adolescence
brings and — drawing on knowledge of the human life cycle set out in the national curriculum
for science - how a baby is conceived and born’.

At AHS, we believe Relationship and Sex Education is an important part of safeguarding
children, as knowledge empowers them, helping them to stay safe and cope with puberty
understanding why their bodies will change. The DfE guidance clearly states the statutory
requirements, i.e., what children MUST be taught by the end of primary school. RSE
includes learning about ‘the changing adolescent body’ to equip children to understand and
cope with puberty.

We conclude from DFE Guidance that sex education refers to human reproduction. At
Ayscoughfee Hall School, in consultation with parents, we have elected not to teach the non-
statutory elements of sex education through our PSHE programme. Reproduction is taught
in a scientific context through the following statutory areas of the Science curriculum:

¢ Naming the main external body parts (KS1)
e The human body as it grows from birth to old age (including puberty)
e Reproduction in some plants and animals.

Due to the statutory nature of this curriculum content, there is no parental right to withdraw
children from these lessons. We are of course always happy to discuss the content of the
curriculum and invite you to contact either Mrs Jeffries (PSHE Subject Leader) or Mrs Wright
(Headteacher) should you wish to do so.

In view of the school’s decisions on the teaching of sex education, the following Jigsaw
lessons are not taught as part of the programme during the ‘Changing Me’ unit:

Year 4, Lesson 2 (Having a baby)

Year 5, Lesson 4 (Conception)

Year 6, Lesson 3 (Conception and birth)
Equality

This policy will inform the school’s Equalities Plan.

The DfE Guidance 2019 (p. 15) states, “Schools should ensure that the needs of all pupils
are appropriately met, and that all pupils understand the importance of equality and
respect.Schools must ensure they comply with the relevant provisions of the Equality Act
2010 under which sexual orientation and gender reassignment are amongst the protected
characteristics.

At AHS we promote respect for all and value every individual child. We also respect the right
of our children, their families and our staff, to hold beliefs, religious or otherwise, and
understand that sometimes these may be in tension with our approach to some aspects of
Relationships, Health and Sex Education.

As part of our commitment to inclusivity we teach our pupils about LGBTQ (Lesbian, Gay,
Bisexual, Transgender and Queer) by fully integrating this content into our programmes of
study rather than teaching it as a stand-alone topic. This includes the use of stories, picture
books etc.

For further explanation as to how we approach LGBTQ relationships in the PHSE (RHSE)
Programme please see:



‘Including and valuing all children. What does our PHSE curriculum teach about LGBTQ
relationships?’ which is available on the school website and as an appendix to this policy.

Policy Monitoring and Review

The Curriculum Committee of the governing body monitors this policy on an annual basis.
This committee reports its findings and recommendations to the full governing body, as
necessary, if the policy needs modification. The Curriculum Committee gives serious
consideration to any comments from parents about the PHSE (RHSE) programme and
makes a record of all such comments. Governors scrutinise and ratify teaching materials to
check they are in accordance with the school’s ethos.

Policy Review

This policy is reviewed annually.

Signed Headteacher | Signed Chair of Governors

Date of review: May 2025
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Date of next review: May 2026

PHSE supplementary documents needed to explain this policy:

¢ 3-11 and statutory Relationships and Health Education (mapping document Appendix

1)
¢ Including and valuing all children. What does PHSE teach about LGBTQ

relationships? (Appendix 2)

This policy was approved by the Governing Body on 30" June 2025

Any reference to the word ‘School’ implicitly includes all its associated clubs/activities including
Kids Club. This policy also applies to EYFS
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Appendix 1

PSHE 3-11 progression map

Our mindful approach to PSHE, is a progressive and spiral scheme of learning. In planning the lessons, our school ensures that learning from previous years is revisited

and extended, adding new concepts, knowledge and skills, year on year as appropriate. The table below draws out the spiral knowledge and skills progression within all
six units of work including the key vocabulary used in each year group; explicit links to the DfE statutory Relationships and Health Education outcomes have been made
in each unit.

INTENT: AHS holds children at its heart, and its cohesive vision helps children understand and value how they fit into and contribute to the
world. With strong emphasis on emotional literacy, building resilience and nurturing mental and physical health, we aim to properly equip
our teachers to deliver engaging and relevant PSHE within a whole-school approach. our lessons also include mindfulness allowing children
to advance their emotional awareness, concentration, focus and self-regulation.

IMPLEMENTATION: Our school offers a comprehensive programme for Primary PSHE, including statutory Relationships and Health
Education, in a spiral, progressive and fully planned scheme of work, giving children relevant learning experiences to help them navigate their
world and to develop positive relationships with themselves and others.

IMPACT: This can be established through assessment identified in the key learning.



Being Me in My World Unit- Autumn 1

DfE Statutory Relationships & Health

Education outcomes

EYFS

Year 6

Year5

Year 1 Year 2 Year 3 Year4

PSED - ELG:
SELF-
REGULATION
Show an
understanding of
their own feelings
and those of
others, and begin
to regulate their
behaviour
accordingly.

Give focused
attention to what
the teacher says,
responding
appropriately
even when
engaged in
activity, and show
an ability to follow
instructions
involving several
ideas or actions.

ELG: MANAGING
SELF

Relationships Education — By end of primary, pupils should know:

Caring friendships

(R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

(R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity,
trust, sharing interests and experiences and support with problems and difficulties

(R9) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded
(R11) how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or un-
comfortable, managing conflict, how to manage these situations and how to seek help or advice from others, if needed.

Respectful relationships

(R12) the importance of respecting others, even when they are very different from them (for example, physically, in character,
personality or backgrounds), or make different choices or have different preferences or beliefs

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R14) the conventions of courtesy and manners

(R15) the importance of self-respect and how this links to their own happiness

(R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should
show due respect to others, including those in positions of authority

(R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Online relationships

(R21) that the same principles apply to online relationships as to face-to-face relationships, including the importance of re-
spect for others online, including when we are anonymous

Being safe

(R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

(R32) where to get advice e.g. family, school and/or other sources.




Explain the
reasons for rules,
know right from
wrong and try to
behave
accordingly.

PSED - ELG:
BUILDING
RELATIONSHIPS
Work and play co-
operatively and
take turns with
others.

Show sensitivity
to their own and
to others’ needs.




In this Puzzle
(unit), the chil-
dren learn about
how they have
similarities and
differences from
their friends and
how that is OK.
They begin work-
ing on recognis-
ing and manag-
ing their feelings,
identifying differ-
ent ones and the
causes these
can have. The
children learn
about working
with others and
why it is good to
be kind and use
gentle hands.
They discuss
children’srights,
especially linked
to theright to
learn and the
right to play. The
children learn
what it means to
be responsible.

In this Puzzle (unit),
the children are intro-
duced to their Jigsaw
Journals and discuss
their Jigsaw Charter.
As part of this, they
discuss rights and re-
sponsibilities, and
choices and conse-
quences. The children
learn about being
special and how to
make everyone feel
safe in their class as
well as recognising
their own safety.

In this Puzzle (unit), the
children discuss their
hopes and fears for the
year ahead - they talk
about feeling worried
and recognising when
they should ask for
help and who to ask.
They learn about rights
and responsibilities;
how to work
collaboratively, how to
listen to each other
and how to make their
classroom a safe and
fair place. The children
learn about choices
and the consequences
of making different
choices, set up their
Jigsaw Journals and
make the Jigsaw
Charter.

In this Puzzle (unit),
the children learn to
recognise their self-
worth and identify
positive things about
themselves and their
achievements. They
discuss new chal-
lenges and how to
face them with appro-
priate positivity. The
children learn about
the need for rules and
how these relate to
rights and responsi-
bilities. They explore
choices and conse-
quences, working col-
laboratively and see-
ing things from other
people’s points of
view. The children
learn about different
feelings and the abil-
ity to recognise these
feelings in them-
selves and others.
They set up their Jig-
saw Journals and es-
tablish the Jigsaw
Charter.

In this Puzzle (unit),
the children explore
being part of a team.
They talk about atti-
tudes and actions and
their effects on the
whole class. The chil-
dren learn about their
school and its com-
munity, who all the
different people are
and what their roles
are. They discuss de-
mocracy and link this
to their own School
Council, what its pur-
pose is and how it
works. The children
learn about group
work, the different
roles people can
have, how to make
positive contribu-
tions, how to make
collective decisions
and how to deal with
conflict. They also
learn about consider-
ing other people’s
feelings. They refresh
their Jigsaw Charter
and set up their Jig-
saw Journals.

In this Puzzle (unit), the
children think and plan
for the year ahead, goals
they could set for them-
selves as well as the
challenges they may
face. They explore their
rights and responsibilities
as a member of their
class, school, wider com-
munity and the country
they live in. The children
learn about their own be-
haviour and its impact on
a group as well as
choices, rewards, conse-
guences and the feelings
associated with each.
They also learn about de-
mocracy, how it benefits
the school and how they
can contribute towards it.
They revisit the Jigsaw
Charter and set up their
Jigsaw Journals.

In this Puzzle (unit), the
children discuss their
year ahead, they learnt
to set goals and discuss
their fears and worries
about the future. The
children learn about the
United Nations Conven-
tion on the Rights of the
Child and that these are
not met for all children
worldwide. They discuss
their choices and ac-
tions and how these can
have far-reaching ef-
fects, locally and glob-
ally. The children learn
about their own behav-
iour and how their
choices canresultinre-
wards and conse-
quences and how they
feel about this. They ex-
plore an individual’s be-
haviour and the impact
it can have on a group.
They learn talk about de-
mocracy, how it benefits
the school and how they
can contribute towards
it. They establish the Jig-
saw Charter and set up
their Jigsaw Journals.
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Know they
have a
right to
learn and
play,
safely and
happily

Know that
some peo-
ple are
different
from
them-
selves

Know that
hands can
be used
kindly and
unkindly

Know spe-
cial things
about
them-
selves

Know how
happiness
and sad-
ness can

Understand
their own
rights and
responsibili-
ties with
their class-
room

Understand
that their
choices have
conse-
quences

Understand
that their
views are
important

Understand
the rights and
responsibili-
tiesofa
member of a
class

Understand
the rights and
responsibili-
ties of class
members

Know about
rewards and
conse-
quences and
that these
stem from
choices

Know that itis
important to
listen to other
people

Understand
that their own
views are
valuable

Know that
positive
choices im-
pact positively
on self-learn-
ing and the
learning of oth-
ers

Identifying
hopes and
fears for the
year ahead

Know that
the school
has a shared
set of values

Know why
rules are
needed and
how these
relate to
choices and
conse-
quences

Know that
actions can
affect oth-
ers’ feelings

Know that
others may
hold differ-
ent views

Understand
that they are
important

Know what a
personal goal
is

Understand-
ing what a
challenge is

Know their
place in the
school com-
munity

Know what
democracy
is (applied to
pupil voice
in school)

Know how
groups work
together to
reach a con-
sensus

Know that
having a
voice and
democracy
benefits the
school com-
munity

Know how in-
dividual atti-
tudes and ac-
tions make a
difference to
aclass

Know about
the different
roles in the
school com-
munity

Understand how
democracy and
having a voice
benefits the
school commu-

nity

Understand how
to contribute to-
wards the dem-
ocratic process

Understand the
rights and re-
sponsibilities
associated with
being a citizen in
the wider com-
munity and their
country

Know how to
face new chal-
lenges positively

Understand how
to set personal
goals

Know how an in-
dividual’s behav-
iour can affecta
group and the
consequences of
this

Know about
children’s uni-
versal rights
(United Na-
tions Conven-
tion on the
Rights of the
Child)

Know about
the lives of
childrenin
other parts of
the world

Know that per-
sonal choices
can affect oth-
ers locally and
globally

Know how to
set goals for the
year ahead

Understand
what fears and
worries are

Understand that
their own
choices resultin
different conse-
quences and re-
wards

Understand
how democracy
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be ex-
pressed

Know that
being kind
is good

Know that
their own ac-
tions affect
themselves
and others

and having a
voice benefits
the school com-
munity

Understand
how to contrib-
ute towards the
democratic pro-
cess

12




Identify
feelings
associ-
ated with
belonging

Skills to
play co-
opera-
tively with
others

Be able to
consider
others’
feelings

Identify
feelings of
happiness
and sad-
ness

Be respon-
sible in the
setting

Understand
that they are
safe in their
class

Identifying
helpful be-
haviours to
make the
class a safe
place

Understand
that they
have choices

Understand-
ing that they
are special

Identify what
it’s like to feel
proud of an

achievement

Recognise
feelings as-
sociated with
positive and
negative con-
sequences

Know how to
make their
class a safe
and fair place

Show good
listening
skills

Be able to
work co-oper-
atively

Recognise
own feelings
and know
when and
where to get
help

Recognise the
feeling of being
worried

Make other
people feel
valued

Develop
compassion
and empathy
for others

Be able to
work collab-
oratively

Recognise
self-worth

Identify per-
sonal
strengths

Be able to set
a personal
goal

Recognise
feelings of
happiness,
sadness,
worry and
fear in them-
selves and
others

Identify the
feelings as-
sociated
with being
included or
excluded

Be able to
takeon a
roleina
group dis-
cussion /
task and
contribute to
the overall
outcome

Know how to
regulate my
emotions

Can make
others feel
cared for and
welcome

Recognise
the feelings
of being moti-
vated or un-
motivated

Can make
others feel
valued and
included

Understand
why the

Empathy for
people whose
lives are differ-
ent from their
own

Consider their
own actions and
the effect they
have on them-
selves and oth-
ers

Be able to work
as partofa
group, listening
and contributing
effectively

Be able to iden-
tify what they
value most about
school

Identify hopes for
the school year

Understand why
the school com-
munity

benefits from a
Learning Charter

Be able to help
friends make
positive choices

Know own
wants and
needs

Be able to
compare their
life with the
lives of those
less fortunate

Demonstrate
empathy and
understanding
towards others

Can demon-
strate attrib-
utes of a posi-
tive role-model

Can take posi-
tive action to
help others

Be able to con-
tribute towards
a group task

Know what ef-
fective group
work is

Know how to
regulate my
emotions

-

o




school com-
munity bene-
fits from a
Learning
Charter

Be able to
help friends
make posi-
tive choices

Know how to reg-
ulate my emo-
tions

Be able to make
others feel wel-
comed and val-
ued
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Kind, Gentle,
Friend, Simi-
lar(ity), Different,
Rights, Respon-
sibilities, Feel-
ings, Angry,
Happy, Excited,
Nervous, Shar-
ing, Taking Turns

Safe, Special, Calm,
Belonging, Special,
Learning Charter, Jig-
saw Charter, Re-
wards, Proud, Conse-
quences, Upset, Dis-
appointed, Illustra-
tion

Worries, Hopes, Fears,
Responsible, Actions,
Praise, Positive, Nega-
tive, Choices,
Co-Operate, Problem-
Solving

Welcome, Valued,
Achievements,
Pleased, Personal
Goal, Acknowledge,
Affirm, Emotions,
Feelings, Nightmare,
Solutions, Support,
Dream, Behaviour,
Fairness, Group Dy-
namics, Team Work,
View Point, Ideal
School, Belong

Included, Excluded,
Role, Job Description,
School Community,
Democracy, Demo-
cratic, Decisions, Vot-
ing, Authority, Contri-
bution, Observer, UN
Convention on Rights
of Child (UNCRC)

Challenge, Goal, Atti-
tude, Citizen, Views,
Opinion, Collective

Ghana, West Africa, Co-
coa Plantation, Cocoa
Pods, Community, Edu-
cation, Wants, Needs,
Maslow, Empathy, Com-
parison, Opportunities,
Education, Empathise,
Obstacles, Co-opera-
tion, Collaboration, Le-
gal, Illegal, Lawful,
Laws, Participation, Mo-
tivation, Decision
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Celebrating Difference Unit - Autumn 2

DfE Statutory Relationships & Health

Education Outcomes

EYFS

Year 6

Year5

Year1 Year 2 Year 3 Year4

PSED - ELG:
SELF-
REGULATION
Show an
understanding of
their own
feelings and
those of others,
and begin to
regulate their
behaviour
accordingly.

Give focused
attention to what
the teacher says,
responding
appropriately
even when
engaged in
activity, and
show an ability
to follow
instructions
involving several
ideas or actions.

PSED - ELG:
BUILDING
RELATIONSHIPS
Show sensitivity

Relationships Education — By end of primary, pupils should know:

Families and the people who care for me

(R1) that families are important for children growing up because they can give love, security and stability

(R2) the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care
for children and other family members, the importance of spending time together and sharing each other’s lives

(R3) that others’ families, either in school or in the wider world, sometimes look different from their family, but that they should
respect those differences and know that other children’s families are also characterised by love and care

(R4) that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for
children’s security as they grow up

(R5) that marriage represents a formal and legally recognised commitment of two people to each other which is intended to be
lifelong

(R6) how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from oth-
ers if needed.

Caring friendships

(R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

(R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity,
trust, sharing interests and experiences and support with problems and difficulties

(R9) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

(R10) that most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired
or even strengthened, and that resorting to violence is never right

(R11) how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or un-
comfortable, managing conflict, how to manage these situations and how to seek help or advice from others, if needed.

Respectful relationships

(R12) the importance of respecting others, even when they are very different from them (for example, physically, in character,
personality or backgrounds), or make different choices or have different preferences or beliefs

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R14) the conventions of courtesy and manners

(R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show
due respect to others, including those in positions of authority
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to their own and
to others’ needs.

(R17) about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders (primarily
reporting bullying to an adult) and how to get help

(R18) what a stereotype is, and how stereotypes can be unfair, negative or destructive

(R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Online relationships

(R20) that people sometimes behave differently online, including by pretending to be someone they are not

(R21) that the same principles apply to online relationships as to face-to-face relationships, including the importance of re-
spect for others online including when we are anonymous

(R22) the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report
them

(R23) how to critically consider their online friendships and sources of information including awareness of the risks associated
with people they have never met.

Being safe

(R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)
(R29) how to recognise and report feelings of being unsafe or feeling bad about any adult

(R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard

(R31) how to report concerns or abuse, and the vocabulary and confidence needed to do so

(R32) where to get advice e.g. family, school and/or other sources.
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In this Puzzle
(unit), children
are encouraged
to think about
things that they
are good at whilst
understanding
that everyone is
good at different
things.

They discuss be-
ing different and
how that makes
everyone special
but also recog-
nise that we are
the same in some
ways. The chil-
dren share their
experiences of
their homes and
are asked to ex-
plain why itis
special to them.
They learn about
friendship and
how to be a kind
friend and how to
stand up for
themselves if
someone says or
does something
unkind to them.

In this Puzzle (unit),
the children explore
the similarities and
differences be-
tween people and
how these make us
unique and special.
The children learn
what bullying is and
whatitisn’t. They
talk about how it
might feel to be bul-
lied and when and
who to ask for help.
The children dis-
cuss friendship,
how to make
friends and thatitis
OK to have differ-
ences/be different
from their friends.
The children also
discuss being nice
to and looking after
other children who
might be being bul-
lied.

In this Puzzle (unit),
the children learn
about gender stereo-
types, that boys and
girls can have differ-
ences and similari-
ties and that is OK.
They explore how
children can be bul-
lied because they
are different, that
this shouldn’t hap-
pen and how they
can support a class-
mate who is being
bullied. The children
share feelings asso-
ciated with bullying
and how and where
to get help. They ex-
plore similarities and
differences and that
itis OK for friends to
have differences
without it affecting
their friendship.

In this Puzzle (unit),
the children learn
about families, that
they are all different
and that sometimes
they fall out with
each other. The
children practise
methods to calm
themselves down
and discuss the
‘Solve it together’
technique. The chil-
dren revisit the
topic of bullying
and discuss being a
witness (by-
stander); they dis-
cover how a wit-
ness has choices
and how these
choices can affect
the bullying that is
taking place. The
children also talk
about using prob-
lem-solving tech-
niques in bullying
situations. They dis-
cuss name-calling
and practise choos-
ing not to use hurt-
ful words. They also
learn about giving
and receiving com-
pliments and the

In this Puzzle (unit),
the children con-
sider the concept of
judging people by
their appearance,
of firstimpressions
and of what influ-
ences their thinking
on what is normal.
They explore more
about bullying, in-
cluding online bul-
lying and what to do
if they suspect or
know that it is tak-
ing place. They dis-
cuss the pressures
of being a witness
and why some peo-
ple choose to joinin
or choose to not tell
anyone about what
they have seen. The
children share their
own uniqueness
and what is special
about themselves.
They talk about first
impressions and
when their own first
impressions of
someone have
changed.

In this Puzzle (unit), the
children explore cul-
ture and cultural differ-
ences. They link this to
racism, debating what
itis and how to be
aware of their own feel-
ings towards people
from different cultures.
They revisit the topic of
bullying and discuss
rumour spreading and
name-calling. The chil-
dren learn that there
are direct and indirect
ways of bullying as well
as ways to encourage
children to not using
bullying behaviours.
The children consider
happiness regardless
of material wealth and
respecting other peo-
ple’s cultures.

In this Puzzle (unit),
the children discuss
differences and simi-
larities and that, for
some people, being
different is difficult.
The children learn
about bullying and
how people can have
power over othersina
group. They discover
strategies for dealing
with this as well as
wider bullying issues.
The children learn
about people with dis-
abilities and look at
specific examples of
disabled people who
have amazing lives
and achievements.
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feelings associated
with this.
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Know
what be-
ing unique
means

Know the
names of
some
emotions
such as
happy,
sad, fright-
ened, an-
gry

Know why
having
friends is
important

Know
some
qualities
of a posi-
tive
friendship

Know that
they don’t
have to be
‘the same
as’tobea
friend

Know what
being
proud
means and

Know what
bullying
means

Know who
to tell if
they or
someone
else is be-
ing bullied
oris feeling

unhappy

Know
that
peo-
ple
are
uniqu
e and
that it
is OK
to be
differ-
ent

Know skills
to make
friendships

Know that
people have
differences
and similari-
ties

Know the
difference
between a
one-off inci-
dent and
bullying

Know that
sometimes
people get
bullied be-
cause of dif-
ference

Know that
friends can
be different
and still be
friends

Know there
are stereo-
types about
boys and girls

Know where
to get help if
being bullied

Know that it
is OK not to
conformto
gender stere-
otypes

Know it is
good to be
yourself

Know what
it means to
be a wit-
ness to bul-
lying and
that a wit-
ness can
make the
situation
worse or
better by
what they
do

Know that
conflictis a
normal part
of relation-
ships

Know that
some
words are
used in
hurtful
ways and
that this
can have
conse-
quences

Know why
families are
important

Know that
everybody’s

Know that
some
forms of
bullying are
harder to
identify e.g.
tactical ig-
noring,
cyber-bul-
lying

Know the
reasons
why wit-
nesses
sometimes
join in with
bullying
and don’t
tell anyone

Know that
sometimes
people
make as-
sumptions
about a
person be-
cause of
the way
they look or
act

Know there
are influ-
ences that
can affect
how we

Know external
forms of sup-
portin regard
to bullying e.g.
Childline

Know that bul-
lying can be di-
rect and indi-
rect

Know what
racism is and
why it is unac-
ceptable

Know what
culture means

Know that dif-
ferencesin cul-
ture can some-
times be a
source of con-
flict

Know that ru-
mour-
spreadingis a
form of bullying
online and of-
fline

Know how their
life is different
from the lives of
childrenin the

Know that
people can
hold power
over others
individually or
in a group

Know that
power can
play a partin
a bullying or
conflict situa-
tion

Know that
there are dif-
ferent per-
ceptions of
‘being nor-
mal’ and
where these
might come
from

Know that dif-
ference can
be a source of
celebration
as well as
conflict

Know that be-
ing different
could affect
someone’s life

Know why
some people
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that people
canbe
proud of
different
things

Know that
people can
be good at
different
things

Know that
families
can be dif-
ferent

Know that
people
have differ-
enthomes
and why
they are
important
to them

Know dif-
ferent
ways of
making
friends

Know dif-
ferent
ways to
stand up
for myself

Know the dif-
ference be-
tween right
and wrong
and the role
that choice
has to play in
this

family is dif-
ferent

Know that
sometimes
family
members
don’t get
along and
some rea-
sons for this

judge a per-
son or situa-
tion

Know what
to do if they
think bully-
ingisor
might be
taking place

Know that
firstimpres-
sions can
change

developing
world

choose to
bully others

Know that
people with
disabilities
can lead
amazing lives
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Recognise
emotions
when they
or some-
one else is
upset,
frightened
or angry

Identify
and use
skills to
make a
friend

Identify
some
ways they
can be dif-
ferent and
the same
as others

Identify
and use
skills to
stand up
for them-
selves

Identify
feelings
associated
with being
proud

Identify
things they

Identify
what is bul-
lying and
whatisn’t

Understand
how being
bullied
might feel

Recognise
ways in
which they
are the
same as
their
friends and
ways they
are differ-
ent

Know ways
tohelpa
person who
is being bul-
lied

Identify
emotions
associated
with making
a new friend

Verbalise
some of the
attributes
that make

Explain how
being bullied
can make
someone
feel

Know how to
stand up for
themselves
when they
need to

Understand
that every-
one’s differ-
ences make
them special
and unique

Understand
that boys and
girls can be
similar in lots
of ways and
thatis OK

Understand
that boys and
girls can be
differentin
lots of ways
and thatis
oK

Can choose
to be kind to
someone

Use the
‘Solve it to-
gether’
technique
to calm and
resolve
conflicts
with friends
and family

Be able to
‘problem-
solve’ a
bullying sit-
uation ac-
cessing ap-
propriate
support if
necessary

Be able to
show ap-
preciation
for their
families,
parents and
carers

Empathise
with people
who are bul-
lied

Employ
skills to
support
someone

Be com-
fortable
with the
way they
look

Try to ac-
cept people
for who
they are

Be non-
judgemen-
tal about
others who
are differ-
ent

Identify in-
fluences
that have
made them
think or feel
posi-
tively/nega-
tively about
a situation

Identify feel-
ings thata
bystander
might feelin
a bullying
situation

Identify rea-
sons why a
bystander

Appreciate the
value of happi-
ness regard-
less of mate-
rial wealth

Identify their
own culture
and different
cultures within
their class
community

Identify their
own attitudes
about people
from different
faith and cul-
tural back-
grounds

Develop re-
spect for cul-
tures different
from their own

Identify a range
of strategies for
managing their
own feelings in
bullying situa-
tions

Identify some
strategies to
encourage chil-
dren who use

Empathise
with people
who are dif-
ferent and be
aware of my
own feelings
towards them

Identify feel-
ings associ-

ated with be-
ing excluded

Be able to
recognise
when some-
one is exert-
ing power
negatively in
arelationship

Be able to vo-
calise their
thoughts and
feelings about
prejudice and
discrimina-
tion and why
ithappens

Use arange of
strategies
when involved
in a bullying
situation orin
situations
where differ-
enceisa
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are good at

Be able to
vocalise
success
for them-
selves and
about oth-
ers suc-
cesses

Recognise
similarities
and differ-
ences be-
tween their
family and
other fami-
lies

them unique
and special

who is being
bullied

Recognise
that they
shouldn’t
judge people
because they
are different

who is bul-
lied

Be able to
recognise,
accept and
give compli-
ments

Recognise
feelings as-
sociated
with receiv-
ing a com-
pliment

mightjoinin
with bullying

Revisit the
‘Solve it to-
gether’
technique to
practise
conflict and
bullying
scenarios

Identify their
own unique-
ness

Identify
when a first
impression
they had
was right or
wrong

bullying behav-
iours to make
other choices

Be able to sup-
port children
who are being
bullied

source of con-
flict

Identify differ-
ent feelings of
the bully, bul-
lied and by-
standersina
bullying sce-
nario

Appreciate
people for
who they are

Show empa-
thy
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Different, Special,
Proud, Friends,
Kind, Same, Simi-
lar, Happy, Sad,
Frightened, Angry,
Family

Similarity, Same as,
Different from, Dif-
ference, Bullying,
Bullying behaviour,
Deliberate, On pur-
pose, Unfair, In-
cluded, Bully, Bul-
lied, Celebrations,
Special, Unique

Boys, Girls, Similari-
ties, Assumptions,
Shield, Stereotypes,
Special, Differences,
Bully, Purpose, Un-
kind, Feelings, Sad,
Lonely, Help, Stand
up for, Male, Female,
Diversity, Fairness,
Kindness, Unique,
Value

Loving, Caring,
Safe, Connected,
Conflict, Solve It To-
gether, Solutions,
Resolve, Witness,
Bystander, Bullying,
Gay, Feelings, Tell,
Consequences,
Hurtful, Compli-
ment,

Character, Judge-
ment, Surprised,
Different, Appear-
ance, Accept, Influ-
ence, Opinion, Atti-
tude, Secret, Delib-
erate, On purpose,
Bystander, Witness,
Problem-solve,
Cyber bullying, Text
message, Website,
Troll, Physical fea-
tures, Impression,
Changed

Culture, Conflict, Simi-
larity, Belong, Culture
Wheel, Racism, Col-
our, Race, Discrimina-
tion, Ribbon, Rumour,
Name-calling, Racist,
Homophobic, Cyber
bullying, Texting, Prob-
lem solving, Indirect,
Direct, Happiness, De-
veloping World, Cele-
bration, Artefacts, Dis-
play, Presentation

Normal, Ability, Disa-
bility, Visual impair-
ment, Empathy, Per-
ception, Medication,
Vision, Blind, Diver-
sity, Transgender,
Gender Diversity,
Courage, Fairness,
Rights, Responsibili-
ties, Power, Struggle,
Imbalance, Harass-
ment, Direct, Indirect,
Argument, Recipient,
Para-Olympian,
Achievement, Acco-
lade, Perseverance,
Sport, Admiration,
Stamina, Celebration
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Dreams and Goals Unit - Spring 1

DfE Statutory Relationships & Health

Education Outcomes

EYFS

Year

Year1 Year 2 Year 3 Year4 Year5

PSED

ELG - SELF-
REGULATION
Set and work
towards simple
goals, being able
to wait for what
they want and
control their
immediate
impulses when
appropriate.

Give focused
attention to what
the teacher says,
responding
appropriately even
when engaged in
activity, and show
an ability to follow
instructions
involving several
ideas or actions.

PSED

ELG: MANAGING
SELF

Be confident to try
new activities and
show
independence,
resilience and

Relationships Education - By end of primary, pupils should know:

Respectful relationships

(R12) the importance of respecting others, even when they are very different from them (for example, physically, in character, personality or
backgrounds), or make different choices or have different preferences or beliefs

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R14) the conventions of courtesy and manners

(R15) the importance of self-respect and how this links to their own happiness

(R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect
to others, including those in positions of authority (R17) about different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help

(R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Being safe
(R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard.

Physical Health and Well-Being - By end of primary, pupils should know:

Mental well-being

(H1) that mental well-being is a normal part of daily life, in the same way as physical health

(H2) that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all
humans experience in relation to different experiences and situations

(H3) how to recognise and talk about their emotions, including having a varied vocabulary of words to use when talking about their own and
others’ feelings

(H4) how to judge whether what they are feeling and how they are behaving is appropriate and proportionate

(H7) isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek
support.
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perseverance in
the face of
challenge.

PSED - ELG:
BUILDING
RELATIONSHIPS
Work and play co-
operatively and
take turns with
others.




In this Puzzle, the
children consider
challenges and
facing up to them.
They discuss not
giving up and try-
ing until they have
achieved their
goal. The

children are en-
couraged to think
about jobs that
they might like to
have when they
are older and are
taught to associ-
ate what they learn
now with being
able to have the
job they want.
They also talk
about achieving
goals and the feel-
ings linked to this.

In this Puzzle, the
children talk about
setting simple
goals, how to
achieve them as
well as overcoming
difficulties when
they try. The chil-
dren learn to recog-
nise the feelings as-
sociated with facing
obstacles to
achieving their
goals as well as
when they achieve
them. They discuss
partner working and
how to do this well.

In this Puzzle, the
children explore set-
ting realistic goals
and how they can
achieve them. They
discuss persever-
ance when they find
things difficult as
well as recognising
their strengths as a
learner. The children
consider group work
and reflect on with
whom they work well
and with whom they
don’t. They also re-
flect on sharing suc-
cess with other peo-
ple.

In this Puzzle, the
children look at ex-
amples of people
who have overcome
challenges to
achieve success
and discuss what
they can learn from
these stories. The
children identify
their own dreams
and ambitions and
discuss how it will
feel when they
achieve them. They
discuss facing
learning challenges
and identify their
own strategies for
overcoming these.
The children con-
sider obstacles that
might stop them
from achieving their
goals and how to
overcome these.
They reflect on their
progress and suc-
cesses and identify
what they could do
better next time.

In this Puzzle, the
children consider
their hopes and
dreams. They dis-
cuss how it feels
when dreams don’t
come true and how
to cope with/over-
come feelings of
disappointment.
The children dis-
cuss making new
plans and setting
new goals even if
they have been dis-
appointed. The
class explore group
work and overcom-
ing challenges to-
gether. They reflect
on their successes
and the feelings as-
sociated with over-

coming a challenge.

In this Puzzle, the chil-
dren share their
dreams and goals and
how they might need
money to help them
achieve them. They
consider jobs that peo-
ple they know do, they
look at the fact that
some jobs pay more
money than others and
reflect on what types of
jobs they might like to
do when they are older.
The children look as
the similarities and dif-
ferences between
themselves (and their
dreams and goals) and
someone from a differ-
ent culture.

In this Puzzle, the
children share their
own strengths and
further stretching
themselves by setting
challenging and real-
istic goals. They dis-
cuss the learning
steps they will need to
take as well as talking
about how to stay mo-
tivated. The children
reflect on various
globalissues and ex-
plore places where
people may be suffer-
ing or living in difficult
situations; whilst do-
ing this, they reflect
on their own emotions
linked to this learning.
The children also dis-
cover what they think
their classmates like
and admire about
them, as well as work-
ing on giving others
praise and compli-
ments.
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Know
what a
challenge
is

Know that
itisim-
portant to
keep try-
ing

Know
what a
goalis

Know how
to set
goals and
work to-
wards
them

Know
which
words are
kind

Know
some jobs
that they
might like
todo
when they
are older

Know that
they must
work hard

Know how
to set sim-
ple goals

Know how
to achieve a
goal

Know how
to identify
obstacles
which
make
achieving
their goals
difficult
and work
out how to
overcome
them

Know when
agoal has
been
achieved

Know how
to work well
with a part-
ner

Know that
tackling a
challenge
can stretch

Know how to
choose are-
alistic goal
and think
about how to
achieve it

Know that it
is important
to persevere

Know how to
recognise
what work-
ing together
well looks
like

Know what
good group-
working looks
like

Know how to
share suc-
cess with
other people

Know that
they are re-
sponsible
for their
own learn-

ing

Know what
an obstacle
is and how
they can
hinder
achieve-
ment

Know how
to take
steps to
overcome
obstacles

Know what
dreams and
ambitions
are im-
portant to
them

Know about
specific
people who
have over-
come diffi-
cult chal-
lenges to

Know how
to make a
new plan
and set
new goals
even if they
have been
disap-
pointed

Know how
to work as
partofa
successful

group

Know how
to sharein
the suc-
cessofa

group

Know what
their own
hopes and
dreams are

Know that
hopes and
dreams
don’t al-
ways come
true

Know about a
range of jobs
that are carried
out by people |
know

Know the
types of job
they might like
to do when
they are older

Know that
young people
from different
cultures may
have different
dreams and
goals

Know that they
will need
money to help
them to achieve
some of their
dreams

Know that dif-
ferent jobs pay
more money
than others

Know that com-
municating with
someone from

Know their
own learning
strengths

Know what
their class-
mates like

and admire
about them

Know a vari-
ety of prob-
lems that the
world is fac-

ing

Know some
ways in which
they could
work with
others to
make the
world a better
place

Know what the
learning steps
are they need
to take to
achieve their
goal

Know how to
set realistic
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now in or-
derto be
able to
achieve
the job
they want
when they
are older

Know
when they
have
achieved a
goal

their learn-
ing

achieve
success

Know how
they can
best over-
come learn-
ing chal-
lenges

Know what
their own
strengths
areasa
learner

Know how
to evaluate
their own
learning
progress
and identify
how it can
be better
next time

Know that
reflecting on
positive and
happy expe-
riences can
help them
to counter-
act disap-
pointment

Know how
to work out
the steps
they need to
take to
achieve a
goal

a different cul-
ture means that
they can learn
from them and
vice versa

Know ways that
they can sup-
port young peo-
ple in their own
culture and
abroad

and challeng-
ing goals
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Under-
stand that
chal-
lenges can
be difficult

Resilience

Recognise
some of
the feel-
ings linked
to perse-
verance

Recognise
how kind
words can
encourage
people

Talk about
a time that
they kept
on trying
and
achieved a
goal

Be ambi-
tious

Feel proud

Celebrate
success

Recognise
things that
they do
well

Explain
how they
learn best

Recognise
their own
feelings
when faced
with a chal-
lenge/ob-
stacle

Recognise
how they
feel when
they over-
come a
chal-
lenge/ob-
stacle

Celebrate
an achieve-
ment with a
friend

Can store
feelings of
success so
that they

Recognise
how working
with others
can be help-
ful

Be able to
work effec-
tively with a
partner

Be able to
choose a
partner with
whom they
work well

Be able to
work as part
of a group

Be able to
describe their
own achieve-
ments and
the feelings
linked to this

Recognise
their own
strengths as
a learner

Recognise
how it feels

Can break
down a goal
into small
steps

Can man-
age feelings
of frustra-
tion linked
to facing
obstacles

Imagine
how it will
feel when
they
achieve
their
dream/am-
bition

Recognise
other peo-
ple’s
achieve-
mentsin
overcoming
difficulties

Recognise
how other
people can
help them
to achieve
their goals

Have a pos-
itive atti-
tude

Caniden-
tify the
feeling of
disappoint-
ment

Be able to
cope with
disappoint-
ment

Caniden-
tify what
resilience
is

Can identify
a time when
they have
felt disap-
pointed

Can talk
about their
hopes and
dreams and
the feelings
associated
with these

Help others
to cope with

Verbalise what
they would like
their life to be
like when they
are grown up

Appreciate the
contributions
made by peo-
ple in different
jobs

Reflect on the
differences be-
tween their
own learning
goals and
those of some-
one from a dif-
ferent culture

Appreciate the
differences be-
tween them-
selves and
someone from
a different cul-
ture

Understand
why they are
motivated to
make a positive
contribution to
supporting oth-
ers

Understand
why it is im-
portant to
stretch the
boundaries of
their current
learning

Be able to
give praise
and compli-
ments to
other people
when they
recognise
that person’s
achievements

Empathise
with people
who are suf-
fering or living
in difficult sit-
uations

Set success
criteria so that
they know
when they
have achieved
their goal

Recognise the
emotions they
experience
when they
consider peo-
pleinthe
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can be used
in the future

tobepartofa
group that
succeeds
and store this
feeling

Can share
their suc-
cess with
others

Can store
feelings of
success (in
theirinter-
nal treasure
chest) to be
used at an-
other time

disappoint-
ment

Enjoy being
partofa
group chal-
lenge

Can share
their suc-
cess with
others

Can store
feelings of
success (in
theirinter-
nal treasure
chest) to be
used at an-
other time

Appreciate the
opportunities
learning and ed-
ucation can
give them

world who are
suffering or liv-
ing in difficult
circum-
stances
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Dream, Goal,
Challenge, Job,
Ambition, Perse-
verance, Achieve-
ment, Happy,
Kind, Encourage

Proud, Success,
Treasure, Coins,
Learning, Stepping-
stones, Process,
Working together,
Team work, Cele-
brate, Learning,
Stretchy, Chal-
lenge, Feelings, Ob-
stacle, Overcome,
Achieve

Realistic, Achieve-
ment, Goal,
Strength, Persevere,
Difficult, Easy,
Learning Together,
Partner, Product

Perseverance,
Challenges, Suc-
cess, Obstacles,
Dreams, Goals,
Ambitions, Future,
Aspirations, Gar-
den, Decorate, En-
terprise, Design,
Co-operation,
Strengths, Moti-
vated, Enthusiastic,
Excited, Efficient,
Responsible, Frus-
tration, ‘Solve It To-
gether’ Technique,
Solutions, Review,
Learning, Evaluate

Hope, Determina-
tion, Resilience,
Positive attitude,
Disappointment,
Fears, Hurts, Posi-
tive experiences,
Plans, Cope, Help,
Self-belief, Motiva-
tion, Commitment,
Enterprise

Feeling, Money, Grown
Up, Adult, Lifestyle,
Job, Career, Profes-
sion, Money, Salary,
Contribution, Society,
Determination, Motiva-
tion, Culture, Country,
Sponsorship, Commu-
nication, Support, Ral-
lying, Team Work, Co-
operation, Difference

Learning, Stretch,
Personal, Realistic,
Unrealistic, Success,
Criteria, Learning
steps, Globalissue,
Suffering, Concern,
Hardship, Sponsor-
ship, Empathy, Moti-
vation, Admire, Re-
spect, Praise, Compli-
ment, Contribution,
Recognition
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Healthy Me Unit - Spring 2

DfE Statutory Relationships & Health

Education Outcome

EYFS

Year 6

Year5

Year 1 Year 2 Year 3 Year4

PSED -

ELG: SELF-
REGULATION
Give focused
attention to what
the teacher says,
responding
appropriately even
when engaged in
activity, and show
an ability to follow
instructions
involving several
ideas or actions.

PSED

ELG: MANAGING
SELF

Manage their own
basic hygiene and
personal needs,
including dressing,
going to the toilet
and understanding
the importance of
healthy food
choices.

Relationships Education - By end of primary, pupils should know:

Caring friendships

(R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

(R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing
interests and experiences and support with problems and difficulties

(R9) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

(R10) that most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even
strengthened, and that resorting to violence is never right

(R11) how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable,
managing conflict, how to manage these situations and how to seek help or advice from others, if needed.

Respectful relationships

(R12) the importance of respecting others, even when they are very different from them (for example, physically, in character, personality or
backgrounds), or make different choices or have different preferences or beliefs

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R14) the conventions of courtesy and manners

(R15) the importance of self-respect and how this links to their own happiness

(R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect
to others, including those in positions of authority

(R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Online relationships

(R20) that people sometimes behave differently online, including by pretending to be someone they are not

(R21) that the same principles apply to online relationships as to face-to-face relationships, including the importance of respect for others
online including when we are anonymous

(R22) the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them

(R23) how to critically consider their online friendships and sources of information including awareness of the risks associated with people
they have never met

(R24) how information and data is shared and used online.

Being safe
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(R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

(R26) about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep secrets
if they relate to being safe

(R27) that each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe physical, and other,
contact

(R28) how to respond safely and appropriately to adults they may encounter (in all contexts, including online) whom they do not know
(R29) how to recognise and report feelings of being unsafe or feeling bad about any adult

(R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard

(R31) how to report concerns or abuse, and the vocabulary and confidence needed to do so

(R32) where to get advice e.g. family, school and/or other sources.

Physical Health and Well-Being - By end of primary, pupils should know:

Mental well-being

(H1) that mental well-being is a normal part of daily life, in the same way as physical health

(H2) that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all
humans experience in relation to different experiences and situations

(H3) how to recognise and talk about their emotions, including having a varied vocabulary of words to use when talking about their own and
others’ feelings

(H4) how to judge whether what they are feeling and how they are behaving is appropriate and proportionate

(H5) the benefits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental well-being
and happiness

(H6) simple self-care techniques, including the importance of rest, time spent with friends and family and the benefits of hobbies and inter-
ests

(H7) isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek
support

(H8) that bullying (including cyberbullying) has a negative and often lasting impact on mental well-being

(H9) where and how to seek support (including recognising the triggers for seeking support), including whom in school they should speak to
if they are worried about their own or someone else’s mental well-being or ability to control their emotions (including issues arising online)
(H10) it is common for people to experience mentalill health. For many people who do, the problems can be resolved if the right support is
made available, especially if accessed early enough.

Internet safety and harms

(H11) that for most people the internet is an integral part of life and has many benefits

(H12) about the benefits of rationing time spent online, the risks of excessive time spent on electronic devices and the impact of positive
and negative content online on their own and others’ mental and physical well-being

(H17) where and how to report concerns and get support with issues online.
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In this Puzzle,
children learn
about their bod-
ies: the names of
some key parts
as well as how to
stay healthy. They
talk about food
and that some
foods are health-
ier than others.
They discuss the
importance of
sleep and what
they can do to
help themselves
get to sleep. They
talk about hand
washing and why
itis important.
The class also
discuss ‘stranger
danger’ and what
they should do if
approached by
someone they
don’t know.

In this Puzzle, the
children learn
about healthy and
less healthy
choices and how
these choices make
them feel. They ex-
plore about hy-
giene, keeping
themselves clean
and that germs can
make you unwell.
The children learn
about road safety,
and about people
who can help them
to stay safe.

In this Puzzle, the
children learn about
healthy food; they
talk about having a
healthy relationship
with food and mak-
ing healthy choices.
The children con-
sider what makes
them feel relaxed
and stressed. They
learn about medi-
cines, how they work
and how to use them
safely. The children
make healthy snacks
and discuss why
they are good for
their bodies.

In this Puzzle, the
children learn
about the im-
portance of exer-
cise and how it
helps your body to
stay healthy. They
also learn about
their heart and
lungs, what they do
and how they are
very important. The
children discover
facts about calo-
ries, fat and sugar;
they discuss what
each of these are
and how the
amount they con-
sume can affect
their health. The
children learn
about different
types of drugs, the
ones you take to
make you better, as
well as other drugs.
The children con-
sider things, places
and people that are
dangerous and link
this to strategies for
keeping themselves
safe.

In this Puzzle, the
children look at the
friendship groups
that they are part
of, how they are
formed, how they
have leaders and
followers and what
role they play. The
children reflect on
their friendships,
how different peo-
ple make them feel
and which friends
they value the
most. The children
also learn about
smoking and its ef-
fects on health;
they do the same
with alcohol and
then look at the rea-
sons why people
might drink or
smoke. Finally, they
learn about peer
pressure and how
to deal with it suc-
cessfully.

In this Puzzle, the chil-
dren investigate the
risks associated with
smoking and how it af-
fects the lungs, liver
and heart. Likewise,
they learn about the
risks associated with
alcohol misuse. They
are taught a range of
basic first aid and
emergency procedures
(including the recovery
position) and learn
how to contact the
emergency services
when needed. The chil-
dren investigate how
body types are por-
trayed in the media,
social media and ce-
lebrity culture. They
also learn about eating
disorders and people’s
relationships with food
and how this can be
linked to negative body
image pressures.

In this Puzzle, the
children discuss tak-
ing responsibility for
their own physical
and emotional health
and the choices
linked to this. They
learn about different
types of drugs and the
effects these can
have on people’s bod-
ies. The children learn
about exploitation as
well as gang culture
and the associated
risks therin. They also
learn about mental
health/illness and
that people have dif-
ferent attitudes to-
wards this. They learn
to recognise the trig-
gers for and feelings
of being stressed and
that there are strate-
gies they can use
when they are feeling
stressed.
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Know
what the
word
‘healthy’
means

Know
some
things that
they need
todo to
keep
healthy

Know the
names for
some
parts of
their body

Know
when and
how to
wash their
hands

properly

Know how
to say no
to
strangers

Know that
they need
to exercise
to keep
healthy

Know the
difference
between
being
healthy and
unhealthy

Know some
ways to
keep
healthy

Know how
to make
healthy
lifestyle
choices

Know that
all house-
hold prod-
ucts, in-
cluding
medicines,
can be
harmful if
not used

properly

Know that
medicines
can help
themif they
feel poorly

Know how
to keep
safe when

Know what
their body
needs to
stay healthy

Know what
relaxed
means

Know why
healthy
snhacks are
good for
their bodies

Know which
foods given
their bodies
energy

Know that it
is important
to use medi-
cines safely

Know what
makes them
feelre-
laxed/stresse
d

Know how
medicines
work in their
bodies

Know how
exercise af-
fects their
bodies

Know that the
amount of
calories, fat
and sugar that
they putinto
their bodies
will affect
their health

Know that
there are dif-
ferent types
of drugs

Know that
there are
things,
places and
people that
can be dan-
gerous

Know when
something
feels safe or
unsafe

Know why
their hearts
and lungs are
suchim-
portant organs

Know that
there are
leaders and
followers in
groups

Know the
facts about
smoking and
its effects on
health

Know the
facts about
alcohol and
its effects on
health, par-
ticularly the
liver

Know ways
to resist
when people
are putting
pressure on
them

Know what
they think is
right and
wrong

Know how dif-
ferent friend-
ship groups
are formed
and how they
fitinto them

Know basic
emergency pro-
cedures, includ-
ing the recovery
position

Know the health
risks of smoking

Know how smok-
ing tobacco af-
fects the lungs,
liver and heart

Know how to get
help in emer-
gency situations

Know that the
media, social
media and ce-
lebrity culture
promotes cer-
tain body types

Know the differ-
ent roles food
can play in peo-
ple’s lives and
know that peo-
ple can develop
eating prob-
lems/disorders
related to body
image pressure

Know some of the
risks linked to

Know how to
take responsi-
bility for their
own health

Know what it
means to be
emotionally
well

Know how to
make choices
that benefit
their own
health and
well-being

Know about dif-
ferent types of
drugs and their
uses

Know how these
different types of
drugs can affect
people’s bodies,
especially their
liver and heart

Know that stress
can be triggered
by a range of
things

Know that being
stressed can
cause drug and
alcohol misuse
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Know how
to help
them-
selves go
to sleep
and that
sleep is
good for
them

Know what
todoif
they get
lost

crossing
the road

Know how
to keep
themselves
clean and
healthy

Know that
germs
cause dis-
ease/illness

Know about
people who
can keep
them safe

Know how to
make some
healthy
shacks

Know a range
of strategies
to keep them-
selves safe

Know that
their bodies
are complex
and need tak-
ing care of

Know which
friends they
value most

Know that
they can take
on different
roles accord-
ing to the situ-
ation

Know some of
the reasons
some people
start to smoke

Know some of
the reasons
some people
drink alcohol

misusing alcohol,
including antiso-
cial behaviour

Know what
makes a healthy
lifestyle

Know that
some people
can be ex-
ploited and
made to do
things that are
against the law

Know why
some people
join gangs and
the risk that
this caninvolve
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Can ex-
plain what
they need
todo to
stay
healthy

Recognise
how exer-
cise
makes
them feel

Can give
examples
of healthy
food

Can ex-
plain what
todoifa
stranger
ap-
proaches
them

Can ex-
plain how
they might
feel if they
don’t get
enough
sleep

Recognise
how differ-
entfoods
can make

Keep them-
selves safe

Recognise
how being
healthy
helps them
to feel

happy

Recognise
ways to
look after
themselves
if they feel
poorly

Recognise
when they
feel fright-
ened and
know how
to ask for
help

Feel good
about them-
selves when
they make
healthy
choices

Realise that
they are
special

Feel positive
about caring
for their bod-
ies and
keeping it
healthy

Have a
healthy rela-
tionship with
food

Desire to
make
healthy life-
style
choices

Identify when
afeelingis
weak and
when a feel-
ing is strong

Express how
itfeelsto
share healthy
food with
their friends

Respect
their own
bodies and
appreciate
what they
do

Can take
responsi-
bility for
keeping
themselves
and others
safe

Identify
how they
feel about
drugs

Can ex-
press how
being anx-
ious or
scared
feels

Able to set
themselves
afitness
challenge

Recognise
what it feels
like to make
a healthy
choice

Caniden-
tify the
feelings
that they
have about
their
friends and
different
friendship
groups

Recognise
negative
feelings in
peer pres-
sure situa-
tions

Caniden-
tify the
feelings of
anxiety and
fear associ-
ated with
peer pres-
sure

Cantap
into their
inner
strength
and know-
how to be
assertive

Recognise
how differ-
ent people

Respect and
value their
own bodies

Canreflecton
their own body
image and
know how im-
portantitis
that this is
positive

Recognise
strategies for
resisting pres-
sure

Can identify
ways to keep
themselves
calminan
emergency

Can make in-
formed deci-
sions about
whether or not
they choose to
smoke when
they are older

Can make in-
formed deci-
sions about
whether they
choose to drink
alcoholwhen
they are older

Are motivated
to care for
their own
physical and
emotional
health

Suggest strat-
egies some-
one could use
to avoid being
pressured

Can use dif-
ferent strate-
gies to man-
age stress
and pressure

Are motivated
to find ways to
be happy and
cope with
life’s situa-
tions without
using drugs

Identify ways
that someone
who is being
exploited
could help
themselves

Recognise that
people have
different atti-
tudes towards
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them feel

and groups
they interact
with impact
onthem

Identify
which peo-
ple they
most want
to be friends
with

Accept and re-
spect them-
selves for who
they are

Be motivated to
keep them-
selves healthy
and happy

mental
health/illness
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Healthy, Exercise,
Head, Shoulders,
Knees, Toes,
Sleep, Wash,
Clean, Stranger,
Scare

Unhealthy, Bal-
anced, Exercise,
Sleep, Choices,
Clean, Body parts,
Keeping clean, Toi-
letry items (e.g.
toothbrush, sham-
poo, soap), Hy-
gienic, Safe Medi-
cines, Safe, Safety,
Green Cross Code,
Eyes, Ears, Look,
Listen, Wait

Healthy choices,
Lifestyle, Motivation,
Relax, Relaxation,
Tense, Calm, Dan-
gerous, Medicines,
Body, Balanced diet,
Portion, Proportion,
Energy, Fuel, Nutri-
tious

Oxygen, Calo-
ries/kilojoules,
Heartbeat, Lungs,
Heart, Fitness, La-
bels, Sugar, Fat,
Saturated fat,
Healthy, Drugs, At-
titude, Anxious,
Scared, Strategy,
Advice, Harmful,
Risk, Feelings,
Complex, Appreci-
ate, Body, Choice

Friendship, Emo-
tions, Relation-
ships, Friendship
groups, Value,
Roles, Leader, Fol-
lower, Assertive,
Agree, Disagree,
Smoking, Pressure,
Peers, Guilt, Ad-
vice, Alcohol, Liver,
Disease, Anxiety,
Fear, Believe, As-
sertive, Opinion,
Right, Wrong

Choices, Healthy be-
haviour, Unhealthy be-
haviour, Informed deci-
sion, Pressure, Media,
Influence, Emergency,
Procedure, Recovery
position, Level-
headed, Body image,
Media, Social media,
Celebrity, Altered, Self-
respect, Comparison,
Eating problem, Eating
disorder, Respect, De-
bate, Opinion, Fact,
Motivation

Responsibility, Im-
munisation, Preven-
tion, Drugs, Effects,
Prescribed, Unre-
stricted, Over-the-
counter, Restricted,
Illegal, Volatile sub-
stances, ‘Legal highs’,
Exploited, Vulnerable,
Criminal, Gangs,
Pressure, Strategies,
Reputation, Anti-so-
cial behaviour, Crime,
Mental health, Emo-
tional health, Mental
illness, Symptoms,
Stress, Triggers, Strat-
egies, Managing
stress, Pressure
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Relationships Unit - Summer 1

DfE Statutory Relationships & Health

Education Outcomes

EYFS

Year1 Year 2 Year 3 Year4 Year5 Year 6

PSED -ELG
SELF-
REGULATION
Show an
understanding of
their own feelings
and those of
others, and begin
to regulate their
behaviour
accordingly.

Give focused
attention to what
the teacher says,
responding
appropriately
even when
engaged in
activity, and show
an ability to
follow
instructions
involving several
ideas or actions.

PSED -ELG:
BUILDING
RELATIONSHIPS
Form positive
attachments to
adults and
friendships with
peers.

Relationships Education - By end of primary, pupils should know:

Families and the people who care for me

(R1) that families are important for children growing up because they can give love, security and stability

(R2) the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for children
and other family members, the importance of spending time together and sharing each other’s lives

(R3) that others’ families, either in school or in the wider world, sometimes look different from their family, but that they should respect
those differences and know that other children’s families are also characterised by love and care

(R4) that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for children’s
security as they grow up

(R5) that marriage represents a formal and legally recognised commitment of two people to each other which is intended to be lifelong

(R6) how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed.

Caring friendships

(R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

(R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing
interests and experiences and support with problems and difficulties

(R9) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

(R10) that most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even
strengthened, and that resorting to violence is never right

(R11) how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable,
managing conflict, how to manage these situations and how to seek help or advice from others, if needed.

Respectful relationships

(R12) the importance of respecting others, even when they are very different from them (for example, physically, in character, personality or
backgrounds), or make different choices or have different preferences or beliefs

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R14) the conventions of courtesy and manners

(R15) the importance of self-respect and how this links to their own happiness

(R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect
to others, including those in positions of authority

(R17) about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders (primarily reporting
bullying to an adult) and how to get help

(R18) what a stereotype is, and how stereotypes can be unfair, negative or destructive

(R19) the importance of permission-seeking and giving in relationships with friends, peers and adults.

43




Online relationships

(R20) that people sometimes behave differently online, including by pretending to be someone they are not

(R21) that the same principles apply to online relationships as to face-to-face relationships, including the importance of respect for others
online including when we are anonymous

(R22) the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them

(R23) how to critically consider their online friendships and sources of information including awareness of the risks associated with people
they have never met

(R24) how information and data is shared and used online.

Being safe

(R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

(R26) about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep secrets
if they relate to being safe

(R27) that each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe physical, and other,
contact

(R28) how to respond safely and appropriately to adults they may encounter (in all contexts, including online) whom they do not know
R29) how to recognise and report feelings of being unsafe or feeling bad about any adult

R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard

R31) how to report concerns or abuse, and the vocabulary and confidence needed to do so

R32) where to get advice e.g. family, school and/or other sources.

(
(
(
(

Physical Health and Well-Being - By end of primary, pupils should know:

Mental well-being

(H1) that mental well-being is a normal part of daily life, in the same way as physical health

(H2) that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all
humans experience in relation to different experiences and situations

(H3) how to recognise and talk about their emotions, including having a varied vocabulary of words to use when talking about their own and
others’ feelings

(H4) how to judge whether what they are feeling and how they are behaving is appropriate and proportionate

(H5) the benefits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental well-being
and happiness

(H6) simple self-care techniques, including the importance of rest, time spent with friends and family and the benefits of hobbies and inter-
ests

(H7) isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek
support

(H8) that bullying (including cyberbullying) has a negative and often lasting impact on mental well-being

(H9) where and how to seek support (including recognising the triggers for seeking support), including whom in school they should speak to
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Children are in-
troduced to the
key relation-
shipsin their
lives. They learn
about families
and the different
roles people can
have in a family.
They explore the
friendships they
have and what
makes a good
friend. They are
introduced to
simple strate-
gies they can
use to mend
friendships. The
children also
practise Jig-
saw’s Calm Me
and how they
can use this
when feeling up-
set or angry.

Children’s breadth
of relationships is
widened to include
people they may
find in their school
community. They
consider their own
significant relation-
ships (family,
friends and school
community) and
why these are spe-
cial and important.
As part of the les-
sons on healthy and
safe relationships,
children learn that
touch can be used
in kind and unkind
ways. This supports
later work on safe-
guarding. Pupils
also consider their
own personal at-
tributes as a friend,
family member and
as part of acommu-
nity, and are en-
couraged to cele-
brate these.

Learning about fam-
ily relationships wid-
enstoinclude roles
and responsibilities
in a family and the
importance of co-op-
eration, appreciation
and trust. Friend-
ships are also revis-
ited with a focus on
falling out and
mending friendships.
This becomes more
formalised and the
children learn and
practise two differ-
ent strategies for
conflict resolution
(Solve it together and
Mending Friend-
ships). Children con-
sider the importance
of trustin relation-
ships and what this
feels like. They also
learn about two
types of secret, and
why ‘worry secrets’
should always be
shared with a trusted
adult. Childrenre-
flect upon different
types of physical
contactin relation-
ships, which are ac-
ceptable and which

In this Puzzle, chil-
dren revisit family
relationships and
identify the differ-
ent expectations
and roles that exist
within the family
home. They identify
why stereotypes
can be unfair and
may not be accu-
rate, e.g. Mum is
the carer, Dad goes
to work. They also
look at careers and
why stereotypes
can be unfair in this
context. They learn
that families should
be founded on love,
respect, apprecia-
tion, trust and co-
operation. Children
are reminded about
the Solve it together
technique for nego-
tiating conflict situ-
ations and the con-
cept of a win-win
outcome is intro-
duced.

Online relation-
ships through gam-
ing and apps are ex-
plored and children
are introduced to

Learningin this year
group starts focus-
sing on the emo-
tional aspects of re-
lationships and
friendships. With
this in mind, chil-
dren explore jeal-
ousy and loss/ be-
reavement. They
identify the emo-
tions associated
with these relation-
ship changes, the
possible reasons
for the change and
strategies for cop-
ing with the change.
The children learn
thatchange is a
naturalin relation-
ships and they will
experience (or may
have already experi-
enced) some of
these changes.
Children revisit
skills of negotiation
particularly to help
manage a change in
a relationship. They
also learn that
sometimes itis bet-
ter if relationships
end, especially if
they are causing

Children learn about
the importance of self-
esteem and ways this
can be boosted. This is
importantin an online
context as well as of-
fline, as mental health
can be damaged by ex-
cessive comparison
with others. This leads
onto a series of les-
sons that allow the
children to investigate
and reflect upon a vari-
ety of positive and neg-
ative online/social me-
dia contexts including
gaming and social net-
working. They learn
about age-limits and
also age-appropriate-
ness. Within these les-
sons, children are
taught the SMARRT in-
ternet safety rules and
they apply these in dif-
ferent situations. Risk,
pressure and influ-
ences are revisited
with a focus on the
physical and emotional
aspects of identifying
when something online
orin social media feels
uncomfortable or un-
safe. Children are

In this Puzzle, the
children learn more
about mental health
and how to take care
of their own mental
well-being. They ex-
plore the grief cycle
and its various stages,
and discuss the differ-
ent causes of grief
and loss. The children
learn about people
who can try to control
them or have power
over them. They in-
vestigate online
safety, learning how
to judge if something
is safe and helpful, as
well as talking about
communicating with
friends and family in a
positive and safe way.
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ones are not. They
practise strategies
for being assertive
when someone is
hurting them or be-
ing unkind. The chil-
dren also learn
about people who
can help them if they
are worried or
scared.

some rules for stay-
ing safe online.
Children also learn
that they are part of
a global community
and they are con-
nected to others
they don’t know in
many ways, e.g.
through global
trade. They investi-
gate the wants and
needs of other chil-
dren who are less
fortunate and com-
pare these with
their own. Chil-
dren’s universal
rights are also revis-
ited.

negative feelings or
they are unsafe.
Children are taught
that relationship
endings can be am-
icable.

taught about grooming
and how people online
can pretend to be who-
ever they want. Rights,
responsibilities and re-
spect are revisited with
an angle on technology
use. Screen time is
also discussed and
children find ways to
reduce their own
screen time. This Puz-
zle aims to help chil-
dren to be more dis-
cerning when viewing
anything online or on
social media.
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Know
what a
family is

Know that
different
peoplein
a family
have dif-
ferentre-
sponsibil-
ities
(jobs)

Know
some of
the char-
acteris-
tics of
healthy
and safe
friend-
ships

Know
that
friends
some-
times fall
out

Know
some
ways to
mend a
friend-
ship

Know that
everyone’s
family is
different

Know that
families are
founded on
belonging,
love and
care

Know that
physical
contact can
be used as
a greeting

Know how
to make a
friend

Know who
to ask for
help in the
school
community

Know that
there are
lots of dif-
ferent types
of families

Know the
characteris-
tics of

Know that
there are
lots of forms
of physical
contact
within a
family

Know how to
stay stop if
someone is
hurting them

Know there
are good se-
crets and
worry se-
crets and
why it is im-
portant to
share worry
secrets

Know what
trustis

Know that
everyone’s
family is dif-
ferent

Know that
families func-
tion well
when there is
trust, re-
spect, care,

Know that
different
family
members
carry out
different
roles or
have differ-
entrespon-
sibilities
within the
family

Know some
of the skills
of friend-
ship, e.g.
taking
turns, being
agood lis-
tener

Know some
strategies
for keeping
themselves
safe online

Know that
they and all
children
have rights
(UNCRC)

Know that
gender ste-
reotypes

Know some
reasons
why people
feel jeal-
ousy

Know that
lossisa
normal part
of relation-
ships

Know that
negative
feelings are
a normal
part of loss

Know that
sometimes
itis better
for a friend-
ship/rela-
tionship to
end ifitis
causing
negative
feelings or
is unsafe

Know that
jealousy can
be damag-
ing to rela-
tionships

Know that
memories

Know that

there are rights

and responsi-
bilities in an

online commu-

nity or social
network

Know that

there are rights

and responsi-
bilities when

playing a game

online

Know that too
much screen
time isn’t
healthy

Know how to

stay safe when

using technol-
ogy to com-
municate with
friends

Know that a
personality is
made up of
many different

characteristics,

qualities and
attributes

Know that be-
longing to an

Know that it is
important to
take care of
their own
mental health

Know ways
that they can
take care of
their own
mental health

Know the
stages of grief
and that there
are different
types of loss
that cause
people to
grieve

Know that
sometimes
people can try
to gain power
or control
them

Know some of
the dangers of
being ‘online’

Know how to
use technol-
ogy safely and
positively to
communicate
with their
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Know
that un-
kind
words
can never
be taken
back and
they can
hurt

Know
how to
use Jig-
saw’s
Calm Me
to help
when
feeling

angry

Know
some rea-
sons why
others get
angry

healthy and
safe friends

Know about
the different
peoplein
the school
community
and how
they help

love and co-
operation

Know some

reasons why
friends have
conflicts

Know that
friendships
have ups and
downs and
sometimes
change with
time

Know how to
use the
Mending
Friendships
or Solve it to-
gether prob-
lem-solving
methods

can be un-
fair, e.g.
Mumiis al-
ways the
carer, Dad
always goes
to work etc

Know how
some of the
actions and
work of peo-
ple around
the world
help and in-
fluence my
life

Know the
lives of chil-
dren around
the world
can be dif-
ferent from
their own

can support
us when we
lose a spe-
cial person
or animal

online commu-
nity can have
positive and
negative conse-
quences

friends and
family
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Caniden-
tify what
jobs they
doin
their
family
and
those
carried
out by
par-
ents/car-
ers and
siblings

Can sug-
gest
ways to
make a
friend or
help
someone
who is
lonely

Canuse
different
ways to
mend a
friendship

Canrec-
oghise

what be-
ing angry
feels like

Canuse

Can ex-
press how
it feels to
be partof a
family and
to care for
family
members

Can say
what being
agood
friend
means

Can iden-
tify forms
of physical
contact
they prefer

Can say no
when they
receive a
touch they
don’t like

Can show
skills of
friendship

Can praise
themselves
and others

Can recog-
nise some

Can identify
the different
roles and re-
sponsibilities
in their family

Canrecog-
nise the value
that families
can bring

Can recog-
nise and talk
about the
types of
physical
contact that
is accepta-
ble or unac-
ceptable

Can identify
the negative
feelings as-
sociated
with keeping
aworry se-
cret

Can identify
who they
trustin their
own rela-
tionships

Can use pos-
itive prob-
lem-solving

Can identify
the respon-
sibilities
they have
within their
family

Know how
to access
help if they
are con-
cerned
about any-
thing on so-
cial media
or the inter-
net

Can empa-
thise with
people from
other coun-
tries who
may not
have a fair
joborare
less fortu-
nate

Understand
that they are
connected

to the global
community

in many dif-
ferent ways

Can identify
feelings and
emotions
thataccom-
pany jeal-
ousy

Can suggest
positive
strategies
for manag-
ing jealousy

Can identify
people who
are special
to them and
express why

Caniden-
tify the
feelings
and emo-
tions that
accompany
loss

Can sug-
gest strate-
gies for
managing
loss

Cantellyou
about
someone
they no
longer see

Can suggest
strategies for
building self-
esteem of
themselves and
others

Can identify
when an online
commu-
nity/social me-
dia group feels
risky, uncom-
fortable, or un-
safe

Can suggest
strategies for
staying safe
online/ social
media

Can say how to
report unsafe
online/social
network activ-

ity

Can identify
when an online
game is safe or
unsafe

Can suggest
ways to monitor
and reduce
screen time

Recognise
that people
can get prob-
lems with
their mental
health and
thatit is noth-
ing to be
ashamed of

Can help
themselves
and others
when worried
about a men-
tal health
problem

Recognise
when they are
feeling grief
and have
strategies to
manage them

Demonstrate
ways they
could stand up
for themselves
and their
friends in situ-
ations where
others are try-
ing to gain
power or con-
trol
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Calm Me
when an-

gry or up-
set

of their per-
sonal quali-
ties

Can say
why they
appreciate a
special rela-
tionship

techniques
(Mending
Friendships
or Solve it to-
gether) to re-
solve a
friendship
conflict

Can identify
the feelings
associated
with trust

Can give and
receive com-
pliments

Can say who
they would
go to for help
if they were
worried or
scared

Canuse
Solve it to-
getherina
conflict sce-
nario and
find a win-
win out-
come

Can identify
similarities
in children’s
rights
around the
world

Caniden-
tify their
own wants
and needs
and how
these may
be similar
or different
from other
childrenin
school and
the global
community

Can sug-
gest ways
to manage
relation-
ship
changes in-
cluding
how to ne-
gotiate

Can suggest
strategies for
managing un-
helpful pres-
sures online or
in social net-
works

Canresist
pressure to
do something
online that
might hurt
themselves
or others

Can take re-
sponsibility
for their own
safety and
well-being
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Family, Jobs, Rela-
tionship, Friend,
Lonely, Argue,
Fall-out, Words,
Feelings, Angry,
Upset, Calm me,
Breathing

Belong, Same, Dif-
ferent, Friendship,
Qualities, Caring,
Sharing, Kind, Greet-
ing, Touch, Feel, Tex-
ture, Like, Dislike,
Help, Helpful, Com-
munity, Confidence,
Praise, Skills, Self-
belief, Incredible,
Proud, Celebrate,
Relationships, Spe-
cial, Appreciate

Similarities, Special,
Important, Co-oper-
ate, Physical contact,
Communication,
Hugs, Acceptable,
Not acceptable, Con-
flict, Point of view,
Positive problem solv-
ing, Secret, Surprise,
Good secret, Worry
secret, Telling, Adult,
Trust, Happy, Sad,
Frightened, Trust,
Trustworthy, Honesty,
Reliability, Compli-
ments, Celebrate,

Men, Women, Uni-
sex, Male, Female,
Stereotype, Career,
Job, Role, Responsi-
bilities, Respect, Dif-
ferences, Similari-
ties, Conflict, Win-
win, Solution, Solve-
it-together, Problem-
solve, Internet, So-
cial media, Online,
Risky, Gaming, Safe,
Unsafe, Private mes-
saging (pm), Direct
messaging (dm),
Global, Communica-
tion, Fair trade, Ine-
quality, Food jour-
ney, Climate,
Transport, Exploita-
tion, Rights, Needs,
Wants, Justice,
United Nations,
Equality, Depriva-
tion, Hardship, Ap-
preciation, Gratitude

Relationship, Close,
Jealousy, Emotions,
Positive, Negative,
Loss, Shock, Disbe-
lief, Numb, Denial,
Guilt, Sadness, Pain,
Despair, Hope, Sou-
venir, Memento, Me-
morial, Acceptance,
Relief, Remember,
Negotiate, Compro-
mise, Loyal, Empa-
thy, Betrayal, Amica-
ble, Love.

Personal attributes,
Qualities, Characteris-
tics, Self-esteem,
Unique, Comparison,
Negative self-talk, So-
cial media, Online,
Community, Positive,
Negative, Safe, Unsafe,
Rights, Social network,
Violence, Grooming,
Troll, Gambling, Betting,
Trustworthy, Appropri-
ate, Screen time, Physi-
cal health, Mental
health, Off-line, Social,
Peer pressure, Influ-
ences, Personal infor-
mation, Passwords, Pri-
vacy, Settings, Profile,
SMARRT rules

Mental health,
Ashamed, Stigma,
Stress, Anxiety, Sup-
port, Worried, Signs,
Warning, Self-harm,
Emotions, Feelings,
Sadness, Loss, Grief,
Denial, Despair, Guilt,
Shock, Hopelessness,
Anger, Bereavement,
Coping strategies,
Power, Control, Au-
thority, Bullying, Script,
Assertive, Risks, Pres-
sure, Influences, Self-
control, Real/fake,
True/untrue, Assertive-
ness, Judgement,
Communication, Tech-
nology, Power, Cyber-
bullying, Abuse, Safety
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Changing Me Puzzle - Summer 2

DfE Statutory Relationships & Health

Education Outcomes

EYFS

Year1 Year 2 Year 3 Year4 Year5 Year 6

PSED -

ELG: SELF-
REGULATION
Give focused
attention to what
the teacher says,
responding
appropriately
even when
engaged in
activity, and show
an ability to follow
instructions
involving several
ideas or actions.

PSED - ELG:
BUILDING
RELATIONSHIPS
Show sensitivity
to their own and
to others’ needs.

Relationships Education - By end of primary, pupils should know:

Families and the people who care for me

(R1) that families are important for children growing up because they can give love, security and stability

(R2) the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for chil-
dren and other family members, the importance of spending time together and sharing each other’s lives

(R3) that others’ families, either in school or in the wider world, sometimes look different from their family, but that they should re-
spect those differences and know that other children’s families are also characterised by love and care

(R4) that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for chil-
dren’s security as they grow up

(R6) how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if
needed.

Caring friendships

(R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

(R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust,
sharing interests and experiences and support with problems and difficulties

(R9) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded.

Respectful relationships

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R15) the importance of self-respect and how this links to their own happiness

(R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due
respect to others, including those in positions of authority

(R18) what a stereotype is, and how stereotypes can be unfair, negative or destructive

(R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Being safe

(R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

(R26) about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep
secrets if they relate to being safe

(R27) that each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe physical, and
other, contact

(R29) how to recognise and report feelings of being unsafe or feeling bad about any adult

(R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard
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Children are en-
couraged to
think about how
they have
changed from
being a baby and
what may
change for them
in the future.
They consolidate
the

names and func-
tions of some of
the main parts of
the body and
discuss how
these have
changed. They
learn that our
bodies change in
lots of different
ways as we get
older. Children
understand that
change can bring
about positive
and negative
feelings, and
that sharing
these can help.
They also con-
sider the role
that memories
can have in man-
aging change.

Children are intro-
duced to life cy-
cles, e.g. thatof a
frog and identify
the different
stages. They com-
pare this with a hu-
man life cycle and
look at simple
changes from baby
to adult, e.g. get-
ting taller, learning
to walk, etc. They
discuss how they
have changed so
far and that people
grow up at differ-
entrates. As part
of a school’s safe-
guarding duty, pu-
pils are taught the
correct words for
private parts of the
body (those kept
private by under-
wear: vagina, anus,
penis, testicles,
vulva). They are
also taught that
nobody has the
right to hurt these
parts of the body.
Change is dis-
cussed as a natu-
ral and normal part
of getting older

In this Puzzle, chil-
dren compare dif-
ferent life cycles in
nature, including
that of humans.
They reflect on the
changes that occur
(notincluding pu-
berty) between
baby, toddler, child,
teenager, adult and
old age. Within this,
children also dis-
cuss how independ-
ence, freedoms and
responsibility can
increase with age.
As part of a school’s
safeguarding duty,
pupils are re-taught
the correct words
for private parts of
the body (those
kept private by un-
derwear: vagina,
anus, penis, testi-
cle, vulva). They are
also reminded that
nobody has the right
to hurt these parts
of the body, includ-
ing a lesson onin-
appropriate touch
and assertiveness.
Children practise a
range of strategies

This Puzzle begins
learning about ba-
bies and what they
need to grow and
develop including
parenting. Chil-
dren are taught
thatitis usually
the female that
carries the baby in
nature. This leads
onto lessons
where puberty is
introduced. Chil-
dren first look at
the outside body
changesin males
and females. They
learn that puberty
is a natural part of
growing up and
thatitis a process
for getting their
bodies ready to
make a baby when
grown-up. Inside
body changes are
also taught. Chil-
dren learn that fe-
males have eggs
(ova) in their ova-
ries and these are
released monthly.
If unfertilised by a
male’s sperm, it
passes out of the

In this Puzzle, bod-
ily changes at pu-
berty are revisited
with some addi-
tional vocabulary,
particularly around
menstruation.
Sanitary health is
taught, including
introducing pupils
to different sani-
tary and personal
hygiene products.
Conceptionisin-
troduced in simple
terms so the chil-
dren understand
that a baby is
formed by the join-
ing of an ovum and
sperm. They also
learn that the
ovum and sperm
carry genetic infor-
mation that carry
personal charac-
teristics. The Puz-
zle ends by looking
at the feelings as-
sociated with
change and how to
manage these.
Children are intro-
duced to Jigsaw’s
Circle of change

In this Puzzle, the chil-
dren revisit self-es-
teem, self-image and
body image. They
learn that we all have
perceptions about
ourselves and others,
and these may be
right or wrong. They
also reflect on how
social media and the
media can promote
unhelpful comparison
and how to manage
this. Puberty is revis-
ited in further detail,
explaining bodily
changes in males and
females. Children are
encouraged to ask
questions and seek
clarification about an-
ything they don’t un-
derstand. Further de-
tails about pregnancy
are introduced includ-
ing some facts about
the development of
the foetus. Children
learn that having a
baby is a personal
choice. Details of
contraceptive options
and methods are not
taught as this is not

In this Puzzle, the
children learn about
puberty in boys and
girls and the changes
that will happen;
they reflect on how
they feel about these
changes. The chil-
dren also learn about
childbirth and the
stages of develop-
ment of a baby, start-
ing at conception.
They explore what it
means to be being
physically attracted
to someone and the
effect this can have
upon the relation-
ship. They learn
about different rela-
tionships and the im-
portance of mutual
respect and not
pressuring/being
pressured into doing
something that they
don’t want to. The
children also learn
about self-esteem,
why it is important
and ways to develop
it. Finally, they look
at the transition to
secondary school (or
next class) and what
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which can bring
about happy and
sad feelings. Chil-
dren practise a
range of skills to
help manage their
feelings and learn
how to access help
if they are worried
about change, or if
someone is hurting
them.

for managing feel-
ings and emotions.
They are also taught
where they can get
help if worried or
frightened. Change
is taught as a natu-
ral and normal part
of growing up and
the range of emo-
tions that can occur
with change are ex-
plored and dis-
cussed.

body as a period.
Sexualintercourse
and the birth of the
baby are not
taughtin this year
group. Children
discuss how they
feel about puberty
and growing up
and there are op-
portunities for
them to seek reas-
surance if anything
is worrying them.

model as a strat-
egy for managing
future changes.

age-appropriate. Chil-
dren look at what be-
coming a teenager
means for them with
anincrease in free-
dom, rights and re-
sponsibilities. They
also consider the per-
ceptions that sur-
round teenagers and
reflect whether they
are always accurate,
e.g. teenagers are al-
ways moody; all teen-
agers have a boy-
friend/girlfriend, etc.

they are looking for-
ward to/are worried
about and how they
can prepare them-
selves mentally.
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Know the
names
and func-
tions of
some
parts of
the body
(see vo-
cabulary
list)

Know
that we
grow
from
baby to
adult

Know
who to
talk to if
they are
feeling
worried

Know that
sharing
how they
feel can
help solve
aworry

Know that
remem-
bering
happy
times can
help us

Know the
names of
male and
female pri-
vate body
parts

Know that
there are
correct
names for
private
body parts
and nick-
names,
and when
touse
them

Know
which
parts of
the body
are private
and that
they be-
long to
that per-
son and
that no-
body has
the right to
hurt these

Know who
to ask for
help if they

Know the
physical
differences
between
male and
female bod-
ies

Know that
private
body parts
are special
and that no
one has the
right to hurt
these

Know who
to ask for
help if they
are worried
or frightened

Know there
are differ-
ent types of
touch and
that some
are ac-
ceptable
and some
are unac-
ceptable

Know the
correct
names for

Know that
the male
and fe-
male body
needs to
change at
puberty so
their bod-
ies can
make ba-
bies when
they are
adults

Know
some of
the out-
side body
changes
that hap-
pen during
puberty

Know
some of
the
changes
onthein-
side that
happen
during pu-
berty

Know that
in animals
and hu-
mans lots
of changes

Know that
personal
character-
istics are
inherited
from birth
parents
and thisis
brought
about by
an ovum
joining
with a
sperm

Know that
babies are
made by a
sperm
joining
with an
ovum

Know the
names of
the differ-
ent inter-
nal and ex-
ternal
body parts
that are
needed to
make a
baby

Know how
the female
and male

Know how
girls’ and
boys’ bodies
change during
puberty and
understand
the im-
portance of
looking after
themselves
physically
and emotion-
ally

Know that
some people
need help to
conceive and
might use IVF

Know that be-
coming a
teenager in-
volves vari-
ous changes
and also
brings grow-
ing responsi-
bility

Know what
perception
means and
that percep-
tions

can beright or
wrong

Know how
girls’ and
boys’ bodies
change dur-
ing puberty
and under-
stand the im-
portance of
looking after
themselves
physically
and emotion-
ally

Know how a
baby devel-
ops from
conception
through the
nine months
of pregnancy
and how itis
born

Know how
being at-
tracted to
someone
changes the
nature of the
relationship

Know the
importance
of self-es-
teem and
what they
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move on

are wor-
ried or
frightened

Know that

animalsin-
cluding hu-
mans have
a life cycle

Know that
changes
happen
when we
grow up

Know that
people
grow up at
different
rates and
thatis nor-
mal

Know that
learning
brings
about
change

private body
parts

Know that

life cycles

existin na-
ture

Know that
agingisa
natural pro-
cessinclud-
ing old age

Know that
some
changes are
outofanin-
dividual’s
control

Know how
their bodies
have
changed
from when
they were a
baby and
that they will
continue to
change as
they age

happen be-
tween con-
ception
and grow-
ing up

Know that
in nature it
is usually
the female
that carries
the baby

Know that
in humans
a mother
carries the
baby in her
uterus
(womb)
and this is
where it
develops

Know that
babies
need love
and care
from their
par-
ents/carers

Know
some of
the
changes
that hap-

body
change at
puberty

Know that
change
can bring
about a
range of
different
emotions

Know that
personal
hygiene is
important
during pu-
berty and
as an adult

Know that
changeisa
normal part
of life and
that some
cannot be
controlled
and have to
be ac-
cepted

cando to de-
velop it

Know what
they are look-
ing forward to
and what
they are wor-
ried about
when thinking
about transi-
tion to sec-
ondary
school/mov-
ing to their
next class
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pen be-

tween be-
ing a baby
and a child
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Recog-
nise that
changing
class can
elicit
happy
and/or
sad emo-
tions

Can say
how they
feel
about
changing
class/
growing
up

Caniden-
tify how
they have
changed
from a
baby

Can say
what
might
change for
them they
getolder

Caniden-
tify posi-
tive mem-
ories from
the past

Under-
stand and
accept
that
changeis a
natural
part of get-
ting older

Can sug-
gest ways
to manage
change,
e.g. mov-
ingtoa
new class

Caniden-
tify some
things that
have
changed
and some
things that
have
stayed the
same
since be-
ing a baby
(including
the body)

Can ex-
press why
they enjoy
learning

Can say
who they
would go to
for help if
worried or
scared

Can say
what types
of touch
they find
comforta-
ble/uncom-
fortable

Be able to
confidently
ask some-
one to stop
if they are
being hurt
or fright-
ened

Can appre-
ciate that
changes will
happen and
that some
can be con-
trolled and
others not

Be able to
express how
they feel
about
changes

Can ex-
press how
they feel
about pu-
berty

Can say
who they
can talk to
about pu-
berty if
they have
any wor-
ries

Can sug-
gest ways
to help
them man-
age feel-
ings during
changes
they are
more anx-
ious about

Caniden-
tify stereo-
typical
family
roles and
challenge
these
ideas, e.g.
it may not
always be
Mum who

Can ap-
preciate
their own
unique-
ness and
that of oth-
ers

Can ex-
press any
concerns
they have
about pu-
berty

Have
strategies
for manag-
ing the
emotions
relating to
change

Can ex-
press how
they feel
about hav-
ing children
when they
are grown

up

Can say
who they
cantalkto
about pu-
berty if they
are worried

Can celebrate
what they like
about their
own and oth-
ers’ self-im-
age and body
image

Can suggest
ways to boost
self-esteem
of self and
others

Recognise
that puberty
is a natural
process that
happens to
everybody
and that it will
be OK for
them

Can ask ques-
tions about
puberty to
seek clarifica-
tion

Can express
how they feel
about having a
romantic rela-
tionship when
they are an
adult

Recognise
ways they
can develop
their own
self-esteem

Can express
how they
feel about
the changes
that will hap-
pen to them
during pu-
berty

Understand
that mutual
respectis
essentialina
boy-
friend/girl-
friend rela-
tionship and
that they
shouldn’t
feel pres-
sured into
doing some-
thing that
they don’t
want to

Recognise
how they feel
when they re-
flect on the
development
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yearin
school/ho
me

Show ap-
preciation
for people
who are
older

Can recog-
nise the in-
dependence
and respon-
sibilities
they have
now com-
pared to be-
ing a baby or
toddler

Can say
what greater
responsibili-
ties and
freedoms
they may
have in the
future

Can say
what they
are looking
forward to in
the next
year

does the
laundry

Can ex-
press how
they feel
about ba-
bies

Cande-
scribe the
emotions
that a new
baby can
bringto a
family

Caniden-
tify
changes
they are
looking for-
ward to in
the next
year

Can apply
the circle
of change
model to
themselves
to have
strategies
for manag-
ing change

Can express
how they feel
about having
children when
they are an
adult

Can express

how they feel
about becom-
ing a teenager

Can say who
they can talk
to if concerned
about puberty
or becoming a
teenager/adult

and birth of a
baby

Can cele-
brate what
they like
about their
own and oth-
ers’ self-im-
age and body
image

Use strate-
gies to pre-
pare them-
selves emo-
tionally for
the transition
(changes) to
secondary
school
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Eye, Foot, Eye-
brow, Forehead,
Ear, Mouth, Arm,
Leg, Chest, Knee,
Nose, Tongue,
Finger, Toe, Stom-
ach, Hand, Baby,
Grown-up, Adult,
Change, Worry,
Excited, Memo-
ries

Changes, Life cy-
cles, Adulthood,
Mature, Male, Fe-
male, Vagina, Pe-
nis, Testicles,
Vulva, Anus, Learn,
New, Grow, Feel-
ings, Anxious, Wor-
ried, Excited, Cop-
ing

Change, Grow,
Control, Fully
grown, Growing up,
Old, Young,
Change, Respect,
Appearance, Physi-
cal, Baby, Toddler,
Child, Teenager, In-
dependent, Time-
line, Freedom, Re-
sponsibilities,
Vagina, Public, Pri-
vate, Touch, Tex-
ture, Cuddle, Hug,
Squeeze, Like, Dis-
like, Acceptable,
Unacceptable,
Comfortable, Un-
comfortable, Look-
ing forward, Nerv-
ous, Happy

Birth, Animals, Ba-
bies, Mother,
Grow, Uterus,
Womb, Nutrients,
Survive, Love, Af-
fection, Care, Pu-
berty, Sperm, Ova-
ries, Egg,
Ovum/ova,
Womb/uterus, Ste-
reotypes, Task,
Roles, Challenge

Personal, Unique,
Characteristics,
Parents, Fertilise,
Conception, Men-
struation, Periods,
Circle, Seasons,
Change, Control,
Emotions, Ac-
ceptance

Body image, Self-im-
age, Looks, Personal-
ity, Perception, Self-
esteem, Affirmation,
Comparison, Oestro-
gen, Fallopian Tube,
Cervix, Develops,
Breasts, Hips, Adam’s
Apple, Scrotum, Geni-
tals, Hair, Broader,
Wider, Semen, Erec-
tion, Ejaculation, Ure-
thra, Wet dream,
Growth spurt, Larynx,
Facial hair, Pubic hair,
Hormones, Scrotum,
Testosterone, Cir-
cumcised, Uncircum-
cised, Foreskin, Epidi-
dymis, Fertilised, Un-
fertilised, Conception,
Embryo, Umbilical
cord, Foetus, Contra-
ception, Pregnancy,
Sanitary products,
Tampon, Pad, Towel,
Liner, Hygiene, Age
appropriateness, Le-
gal, Laws, Responsi-
ble, Teenager, Re-
sponsibilities, Rights

Negative body-talk,
mental health, mid-
wife, labour, oppor-
tunities, freedoms,
attraction, relation-
ship, love, inappro-
priate texting, transi-
tion, secondary, jour-
ney, worries, anxiety,
excitement
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SMSC Links: Every Jigsaw lesson from Early Years to upper primary offers opportunities for children’s spiritual, moral, social and cultural
(SMSC) development, and this is clearly mapped and balanced across each year group. Likewise, Jigsaw is designed to provide structured
opportunities in every lesson to practise and enhance the five skills associated with the emotional literacy (self-awareness, social
skills, empathy, motivation and managing feelings). At Jigsaw, we believe that these opportunities are vital for children’s development,
their understanding of themselves and others and in increasing their capacity to learn.

British Values: Jigsaw PSHE 3-11 supports the British Values of Democracy, Rule of Law, Individual Liberty, Mutual Respect and Tolerance
of those of different faiths and beliefs. It has been mapped lesson by lesson against the British Values agenda.
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Appendix 2

Including And Valuing ALL children. What does PSHEE teach about LGBTQ relationships?

Biegsay

The mindful approach to PSHE

Including and valuing ALL children

What does Jigsaw teach abou
LGBT+ relationships?

www.jigsawpshe.com |+44 (0)1202 377192

Jigsaw, the mindful appreach to PSHE, is a teaching programme for Persenal, Social and Health
Education (PSHE) which includes statutory Relationships Education, statutory Health Education
and non-statutory Sex Education (DfE England 2019).

It is a comprehensive programme for pupils aged from 3-15, and designed by Jan Lever MBE, a
teacher and psychotherapist.

There are six half-term Puzzles (units) sequenced from the beginning to the end of the school year:
= Being Me in My World
Celebrating Difference
+ Dreams and Goals
= Healthy Me
Relationships
= Changing Me

Each Puzzle has six lessons. The Jigsaw Friends are used as distancing tools along with the Jigsaw Charter
to ensure a safe learning environment. Mindfulness philosophy and practice underpins and permeates the
programme.

This information leaflet has been written to provide information about Jigsaw's approach to LGBT+
relationships in the age 3-11 programme.

Terminology:

LGBT+: lesbian, gay, bisexual, transgender. The + acknowledges sexualities and gender identities other than
lesbian, gay, bisexual and transgender.

In Jigsaw, we also ensure children understand the term heterosexual.

Premise:

Our experience shows us that children are good at accepting and looking past differences to the person.
They are happy to be friends with/work with any peer they like and feel comfortable with, regardless of
the differences that might be apparent. Of course, difference is sometimes used as a source of bullying and
Jigsaw works hard to alleviate this.

So, firstly, it is important to state that Jigsaw nurtures positive and healthy relztionships across the school
community. It is concerned that all children understand what makes a relationship positive and healthy and
can recognise and get help if they are experiencing something unhealthy etc. The starting point is building a
positive, respectful relationship with self, engendering a sense of belonging and inclusion. This work begins
in the Being Me in My World Puzzle (unit) in all year groups and is reinforced throughout.

Therefore, there is minimal focus on sexual orientation and gender identity in the age 3 -11 programme;
enough to enable children to understand the meaning of the words lesbian, gay, bisexual, transgender and
heterosexual. At no point in this work is there any mention of sexual activity. It is about people and who they
love, are attracted to and may want to marry or spend their lives with.

This work is about alleviating stereotyping, accepting and respecting all people and celebrating differences
of all sorts. In this way we aim to value and include all children and all family compositions, not to mention
all teachers and members of the school community, thus equipping children for life in the UK today.

www.jigsawpshe.com | +44 (0)1202 377192

© Jigsaw PSHE Lid
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What does Jigsaw PSHE teach about LGET+ relationships and why?

1) Jigsaw believes all children should feel included

Jigsaw is underpinned by the philosophy to value every child as a unigue human being, to enable everyone to
feel included and to celebrate difference, thus developing empathy, compassion and respect for self and others.

We believe that school is a place where all children should feel safe and respected.

Part of this is helping children to understand there are many differences and similarities between people and
that this can be positive rather than a source of negativity, bullying or discrimination.

Jigsaw talks about children and people as being of equal value, without labels, and considers the qualities most
important in human beings. It unpacks stereatypes and influences and helps children become mindful, aware of
their thoughts and feelings and the impact these may have.

Families
One of the differences children will be familiar with is family composition.

There are many family situations; some children will have parents who are separated, some may live with a
mum and a dad, some may have stepparents, some may live in extended multi-generational families, and some
may be fostered or adopted. Some may have other family arrangements; and some of those in parenting roles
will be heterosexual and some will be LEBT+. We believe the gender identity and sexual orientation of parents
and family members is what it is. This is their business, nc-one else’s, and in children’s eyes is insignificant as
these are the people they love and who love and care for them.

Jigsaw therefore makes every effort to reflect a wide range of families in its images so that all children can
resonate with their own experience of ‘family”. No child should ever be made to feel less accepted, or that their
family is any less loving and caring than another. Careful treatment is given to this work in Jigsaw to avoid
children being at risk of picking up ‘hidden messages that may suggest to them their family is ‘not as good as'
or ‘not right”.

Children who feel unaccepted or isolated are more vulnerable, possibly feel less secure, and potentially less
able to apply themselves to learning. Jigsaw works hard to ensure its materials are accepting of all children
and all families, (of course helping children to know how to get help if they are being harmed in any way).

The Jigsaw philosophy values every child as a unique human being and does not discriminate but supports
them all to become the best they can be.

Jigsaw's lessons help children explore why a loving and 4
caring family is important and how they contribute to that
as members of their own families. —

QIO
-

www.jigsawpshe.com | +44 (0)1202 377192

© Jigsaw PSHE Ltd

Examples of teaching materials

In Jigsaw we sometimes use images of people and sometimes distance the learning by using e.g. cartoon
characters.

Ages 7-8 Celebrating Difference

This lesson offers many images and asks children, ‘Which pictures show a family?' thus opening a discussion
on what makes a family and concluding that what is important is that we are loved and cared for, whatever
our family composition.

LT

www.jigsawpshe.com | +44 (0)1202 377192

© Jigsaw PSHE Ltd
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Ages 5-6 Relationships

This lesson uses cartoon characters from Planet Zarg +
1o suggest there are many different sorts of families.

SamaZargon chitdree have twe Mums
and same Ravo two Dads..

We have lots of friends and they all have
different sorts of families.

Sema Zargan children e with their fostor tamiios.
Our friends Zolto, Z111a and Zani wers adopled
By Dair Mum.

Children as individuals

In the same way that Jigsaw approaches all family compositions as of equal value, it also considers every
child of equal value.

Some children in primary school may feel they are different in some way. This difference may be about their

developing sexuality or gender identity, but equally, it may be about appearance, body-image, achievements,

language, accent or any number of perceived differences.

The second Puzzle (unit) in the Jigsaw Programme for all year groups, called Celebrating Difference, is all
about similarity and difference; the underpinning aim being to help children love and accept themselves for
who they are and build a positive relationship with self and with others.

There is no direct teaching about children themselves being heterosexual or LGBT+, rather each child is
treated as a valued individual.

We simply believe it is important that children understand that individuality is positive and not a source of
negativity, thereby leading to acceptance and respect for self and others.

As they explore who they are and their sexuality and gender identity become more apparent to them, this
will then be received in a positive way, without fear.

Jigsaw's ages 3-11 programme does not explicitly teach about heterosexual or LGBT+ relationships in
adulthood either, other than to explain that any two adults can love each other and be attracted to each
other.

The ages 3-11 Jigsaw Programme nurtures respect and acceptance for all, focussing on the characteristics
of positive, healthy relationships children themselves will be experiencing e.g. family and friends.

www.jigsawpshe.com | +44 (0)1202 377192

© Jigsaw PSHE Ltd

2) Jigsaw aims to eliminate bullying and give age-appropriate understanding

Bullying is often focused on some aspect of difference, hence the Celebrating Difference work which includes
anti-bullying work.

When discussing any differences between people, Jigsaw helps teach children to form opinions about others
based on whether they are kind, law-abiding, respectful, trustworthy, and responsible people, rather than
judging them on appearance or any other aspect of difference or on first impressions or unsubstantiated
judgements.

Children will have heard, or will come to hear, words such as ‘gay’, ‘lesbian’ or 'transgender’. Sometimes

these words can be used as insults or derogatory terms. In this context, Jigsaw explains the meanings of

these words age-appropriately and teaches that these are not to be used in derogatory ways as this could
cause hurt or harm and are disrespectful. No words are ever to be used to cause hurt or harm.

At no point in Jigsaw is any reference made to sexual activity of any adults regardless of their sexuality. This
we strongly believe would be inappropriate and unacceptable. In ages 9-11 when human reproduction is
taught (at the school's discretion) this is done from a biological standpeint. IVF and adoption are mentioned
0 ensure children are aware, but the focus is on teaching the biology of human reproduction.

Jigsaw lessons help by giving age-appropriate information, and by assisting teachers to clarify children’s
understanding of words and terminology. Explanations as to LGBT+ are always accompanied by explaining
heterosexual so that LGBT+ relationships are not singled out as different to the ‘norm’ but rather seen as
part of the whole range of relationships, sexual orientations and gender identities.

However, for ages 3-11 this work is minimal as we are most concerned to nurture accepting attitudes.
Further understanding can follow at secondary school.

3) Schools have a duty to uphold the Public Sector
Equality Duty (PSED)

The PSED or the Equality Act, as it is more commonly
known, requires schools to eliminate discrimination;
advance equality of opportunity; and foster good
relationships. By doing so, the Equality Act encourages
schools to meet the diverse needs of children and

to improve outcomes for all pupils regardless of
background. Part of the Equality ‘duty’ is to teach
children about rights and responsibilities, acceptance,
empathy and understanding of others. Jigsaw aligns to
this throughout.

www.jigsawpshe.com | +44 (0)1202 377192
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&) English schools have a duty to promote the spiritual, moral, social and cultural (SMSC) development of
their pupils, including understanding British values.

The reguirement to develop children's spiritual, moral, social and cultural understanding is set out in the
Education Act (2002).

In 2014, additional guidance was published for schools with regards to teaching British values. Guidance
states that schools should promote the fundamental British values of democracy, the rule of law, individual
liberty, mutual respect and tolerance, and makes it clear that children should learn about discrimination and
how to combat it. As previously discussed, Jigsaw lessons, particularly in the Celebrating Difference units of
work, include teaching children about acceptance, empathy, prejudice and discrimination, and the rights and
responsibilities they have as UK and global citizens. A school's SMSC education is an important part of the
(Ofsted inspection framework.

5) Schools have a legal obligation to safeguard their pupils

Safeguarding guidance establishes that schools must protect all children from physical and emotional

abuse including bullying (on and offline) and abuse that could happen from an adult or from other children.
Teaching children to accept there are a whole range of differences in people, helps combat stigma,
discrimination and bullying. Children also nead to be taught how to access help if they are involved in a
bullying, or abusive situation. Jigsaw's lessons, particularly in the Celebrating Difference and Relationships
units of work, teach children why bullying can happen and why it is unfair, how to recognise a bullying/
abusive situation and how to get help. Within this work children discuss a wide range of reasons why some
people are bullied, or become bullies, and this includes some discussion around name-calling which includes
the inappropriate use of words such as ‘gay’ and 'lesbian’ as an insult towards another person.

&) Statutory Relationships and Health Education in England

Relationships Education and Health Education became statutory for all primary schools in England from
September 2020; schools being required to follow the published guidance.

Primary children learn that not all families are the same and to respect these differences.

They also learn about bullying and how to treat others with respect,
whether this is within their immediate relationships, or in the wider
Community.

The guidance also states that when learning about different families,
care should be taken to avoid stigmatisation of children based on
their home circumstances. It also reaffirms the duty for schools to
comply with the Equality Act, where sexual orientation and gender-
reassignment are two of the nine protected characteristics.

The Relationships and Health Education guidance does not suggest
a specific age when LGET+ relationships should be brought into
the curriculum, but there is an expectation for this to be included
in a sensitive and age-appropriate manner, and in an inclusive way
throughout, not simply as a one-off lesson or topic.

It is left to schools” discretion as to how and when they teach
what in this regard, taking account of their children and families,
situations, beliefs etc.

Schools using Jigsaw will be compliant with this statutory guidance.

www.jigsawpshe.com | +44 (0)1202 377192
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Transgender

For more information on Jigsaw's approach to gender identity and transgender, please see the article,
‘How does Jigsaw approach Gender Identity?

Parental right to withdraw

Since September 2020, parents may only request to withdraw their children from non-statutory Sex
Education in PSHE. Relationships Education and Health Education are statutory; this includes lessons on
puberty, prejudice and discrimination, bullying, difference and diversity, and different families, including the
content discussed in this leaflet.

If you require further information about the Jigsaw Programme and/or how your child's school delivers it,
please do approach your child's school which will be happy to discuss the programme with you. Schools
are, of course, welcome to tailor the Jigsaw Programme for their children’s needs mindful of statutory
requirements.

Jigsaw PSHE is pleased to work in partnership with EACH (Educational Action Challenging Homophobia)
and acknowledges the national work and books of its director: Jonathan Charlesworth M.Ed. in supporting
Jigsaw's philosophy to value every child.

www.each.education

www.jigsawpshe.com | +44 (0)1202 377192
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